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INTRO LETTER 

Welcome! 

 If you are reading this letter, then unfortunately I am ill and cannot be in to teach my 

classes. Fortunately this is where you come in. Don’t worry! I have compiled this classroom 

management plan to assist in the transition and to hopefully quell your fears and any potential 

chaos and problems that may arise. My students, if you do not already know are in the fifth 

grade, but are very well mannered, well behaved, and helpful. If you should have any problems, 

they know that we are a community that works together, so they’ll be able to support and assist 

you.  My classroom management philosophy is that of Barbara Coloroso’s Inner Discipline. In a 

nutshell, I train the students to develop Inner Discipline or own the solution. I believe in 

communication and compromise. Don’t simply bark orders at 

the students and dictate consequences; allow them to 

communicate and contribute. The consequences must be 

reasonable and practical; the students need to be able to learn 

from them. You will find, on the next page, an outline of the 

basic characteristics so you can better learn Coloroso’s theory. 

The atmosphere in my classroom is we try to be “HEROS,” 

which is defined below. You will notice pictures of this man in 

our classroom. He is our mascot and reminds the students to 

follow the tenants (pledge) and to be always a hero. This too ties 

into the inner discipline theory (I.D.) model.  

CLASS PLEDGE: BE A HERO 

HONEST 

EMPATHETIC 

RESPECTFUL 

OPEN-MINDED 

 

Again, we are a community that takes care of each other so we need to follow those core beliefs 

in order to ensure class success. There are rules, to be sure, with a list of consequences, which 

can be found later in this management plan. However students generally know what is expected 

of them. If you feel, at any time, that the students are becoming unruly, feel free to remind them 

of the class pledge and the rules.  
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THEORY MODEL SHEET 

 Barbara Coloroso’s definition of “Inner Discipline” 

o Inner Discipline is: is the ability to behave creatively, constructively, 

cooperatively, and responsibly without being directed by someone else. 

 History of  “Inner Discipline” – Developed by Barbra in the 1960’s while she was in the 

monastery; during her year of silence she reflected on philosophy and discipline and 

asked the question, “Could children develop a sense of inner discipline if all control came 

from outside?”  

 Philosophical Stances –or components—to “Inner Discipline” 

o Kids are worth it! 

o If it works and leaves a child’s and my dignity intact, do it! 

o Creative power is influence, not force 

o I will not treat a child in a way I wouldn’t want to be treated 

o Influence and empower, not control and make mind. 

 Three kinds of teachers/parents 

o Brick-wall – All power and the student is the subordinate. Exercises the ultimate 

power and accepts responsibility for students’ behavior rather than teaching Inner 

Discipline. Operates in an atmosphere of fear and rigidity, uses humiliation, 

rewards, and bribes. Also relies on competition and teaches students what to think 

rather than how to think. 

o Jellyfish – No firm parts at all! They are weak, inconsistent and ineffectual. They 

allow anarchy and chaos. There is no structure or roles. Similar to the brick wall 

teachers, they also allow emotions to rule students and their behaviors. They 

either do not see the need for students to develop I.D. or they fear students might 

be unreceptive to their insistence upon appropriate behavior. 

o Backbone- provides support and necessary structure for students to realize their 

uniqueness and to come to know their true selves. The brickwall teacher 

suppresses and the jellyfish ignores. They emphasize democracy through learned 

experiences, advocate creativity, being constructive and responsible activity. They 

have simple and clearly defined rules and use reasonable consequences. They 

train students to trust themselves. The backbone teacher helps students develop 

I.D. and retain faith in themselves and their potential.  

 Threats, punishment, bribes, and rewards 

o Discipline is not punishment 

o Punishment  is adult oriented 

o Rewards can send wrong messages: kindness and positive behavior can be bought 

and bartered. 

o Threats and violence are also adult oriented. They invite conflict and rob students 

of their sense of dignity and self-worth. 

 Assertive Confrontation 

o A backbone teacher/parent can model this 

o It involves working together and compromise/negotiation 

 Consequences: Natural and Reasonable 

o Natural consequences involve real world consequences 

o Reasonable consequences require reasoning and planning 
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o RSVP = reasonable, simple, valuable (learning tool) and practical consequences 

 The Destructiveness of Words 

o Teachers should show appreciation, rather than praise, for students’ work and 

effort. 

 The Heart of The Model 

o Humanistic and focuses on preserving dignity and sense of self-worth. 

 

 

CLASSROOM LAYOUT 

 

 

Feel free to explore, however I ask that anything that is moved be returned to its original place.  

Teacher’s desk: 

 Utensils: students may borrow utensils; however I require that they exchange them for a 

personal item, which will act as collateral until the item(s) is returned.  

 First-aid kit containing Epi-pens. No students have any known allergies; however, be 

familiar with this just in case. There is also a list of emergency phone numbers in the 

desk and by the phone, on the wall by the door. The nurse’s office # is 0-9-1-1.  

 There are rewards and prizes such as stickers, pencils, etc. These are to be used sparingly 

and only when the student(s) has done an outstanding job or deed to really merit them. I 

try to teach the students intrinsic motivation so that they don’t become reliant or develop 

a dependence on rewards.  

 In/Out bin. Students are to place “incoming” assignments/papers in the “in” bin and 

likewise, take from the “outgoing” bin. They are to do this before lessons and during 

transition periods.  
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 There is also my grade book and attendance sheet book as well as this management plan 

and lesson plans in the desk.  There are also other official documents such as the 

student’s IEP and other confidential information in the locked drawer. There are daily 

hall passes and other documents as well.  

Refrigerator: 

 This is for teacher use only. Please clean up any messes and cycle out expired food 

item(s) as needed. Thank you. 

Entertainment Area: 

 We have a big shelf in which students may borrow books; they need only sign them out. 

However, they cannot take them out of the classroom. 

 In the storage closet there are a slew of art supplies that the students may need for art 

projects or assignments.  Students know to use the supplies sparingly and to avoid waste. 

On the shelf next to the sink this is where students’ art projects and assignments will be 

housed to dry. Students know to clean up any messes they make and return items to their 

original positions. 

Computers: 

 Computers are to be used only during appropriate and designated times. Refer to my 

lesson plans for the computer schedule. It is also posted by each computer.  The schedule 

is also found near the computers. Students know the rules for appropriate computer use as 

outlined in the contract, which can be found on the next page. 

 Students must share the computers and are limited to no more than 30 minutes. The 

students may pair up if they wish when using the computers. 

 

Storage/shelves: 

 There is a storage closet designated for students’ coats, books, book-bags, etc. They 

know they are to use the space sparingly and to keep it neat and organized. In other 

words, they know to not just “throw” their items in there or shove them in.  

 Adjacent to the coat closet is a storage closet containing the “academic materials.” You 

will find copies of all the text books, work books, mini-white boards with markers and 

erasers for group activities. There are also maps and globes and other kinesthetic objects 

we’ll use for some lessons. You can also find extra markers and erasers for the class 

white board in the front of the room. All of these items are hypo-allergenic. So should 

you need to replace anything, be mindful. Again, anything moved needs to be returned.  
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 There is a random shelf, which can be used for more storage. I usually put plants there, so 

please water them daily.  

 On the shelf near the door there is a “sign in/out” book. Students know to sign in and out 

each time they leave and re-enter the room.  

 

TV/White board/ Smart board/Projector: 

 All of these high-technological gadgets are in the front of the classroom.  Feel free to use 

them in conjunction with the lesson plans; I have detailed their use in the “procedures” 

section of my lesson plans. I choose to use them sparingly, but if you’re more 

comfortable with them, feel free to make them your own.  

 

Student Tables: 

 Students have tables, not desks, which are arranged in a “U” or Horse-shoe formation. I 

like this formation, because I do a lot of discussion based learning and collaborative 

learning. It’s more professional in my opinion, and inviting, and really reflects my 

philosophy of education. Students are not assigned seats, however, for substitute teachers, 

they are asked to make name tags until you learn their names.  

 If you choose to move the tables, (which I caution against,) to reflect your own 

educational philosophy, please move them back before I return.  

Wall space: 

 Adjacent to the door there is a student attendance list. They can “unofficially” take 

attendance by putting a “” next to their names as they enter the room at the beginning 

of the day. Students who are absent will receive a “” by their name to reflect the day’s 

attendance. Please document the attendance in my attendance book.  

 There is a copy of our class pledge, “BE A HERO,” as well as the rules and 

consequences. There are also pictures, students’ work, and inspirational quotes hanging 

on the walls of the classroom. If students wish to add their creations to the wall, they are 

invited to. Anything graded cannot be displayed!  
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ORGANIZATIONAL STRATEGIES AND INFORMATION: 

Technology/ Computer Use: All technology and computer use is for educational use, only! 

Below you will find the acceptable use contract that students must sign before being permitted to 

use the computers. Any infractions will result in student losing privileges. Students are limited to 

30 minutes on the computer during the designated times.  

Student Internet Contract 

Below are policies that will regulate our use of the Internet. These rules have been 

designed to keep our computer and classroom functioning at the highest of standards. In order to 

have access to E-mail and the Internet, please read the following and sign below. 

For safety reasons, when using E-mail or the Internet: 

1. I will not give out personal information such as my home address, parental information, or 

school name or location without the permission of my teacher. 

2. I will immediately notify my teacher if I come across any information that makes me feel 

awkward. 

3. I will never get together with someone I have “met” on-line without first getting my parents’ 

and 

teacher’s permission. If they agree, I will still bring an adult with me. 

4. I will never forward my picture or anything else without first getting my teacher’s approval. 

5. I will not return any messages that are inappropriate or make me feel uncomfortable. If I 

receive 

a message like this, I will notify my teacher. 

The following activities are illegal, and I will not willingly participate in them: 

1. Gaining unauthorized access to any place I am not supposed to be. 

2. Disrupting any computer system. 

3. Contributing to help spread electronic viruses. 

4. Engaging in any illegal activity on-line. 

I am aware that any on-line correspondence I send is a reflection of my school and myself. 

1. My messages will be short, courteous, and to the point. 

2. I will not use obscene language, engage in personal or discriminatory attacks, or post false or 

misleading information about individuals or organizations. 

I will not access, download, or distribute: 

1. Any pornographic, obscene, or sexually explicit materials. 

2. Inappropriate information or graphics. 

These policies and procedures must be adhered to, and any violation of them will be met with 

zero tolerance. 

· Students must abide by their signed contracts. 

· The use of the computer is a privilege, not a right. 

· If this contract is broken, the student’s privilege will be revoked. 

I have read the “Student Internet Contract” above. By signing below, I fully agree with and 

understand the contents of this contract. If I breach any rules, I understand my Internet and 

computer privileges may be revoked.\ 

 

Student Signature and date: ___________________________________ 
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Guardian signature and date: _______________________________________ 

Guardian signature and date: _____________________________________________ 

Teacher signature and date: _________________________________________ 

 

 

 

Attendance: Attendance is mandatory. Students who miss a day must bring in a signed excuse 

by a parent and/or doctor. The excuses must be collected at the start of each day and submitted, 

along with attendance sheet to the office. As I noted there is an “unofficial” attendance sheet for 

students to sign near the door. Here is what it looks like. The “official” attendance sheet, found 

in my desk, is more-or-less the same. This will be sent down, along with any excuses, to the 

attendance lady in the main office. Our school’s policy dictates that students with more than 15 

absences will be denied credit and will have to repeat the year. You will select the student to take 

the attendance and excuses down to the office.  

Date:  September 4, 

2013 

September 5, 

2013 

September 6, 

2013 

September 7, 

2013 

Boyd, Billy      

Davis, Dashawn     

Rodriguez, 

Liliana 

    

Smith, Angela     

White, Timothy     

Williams, 

Rodney 

    

 

Hall passes: Hall passes, like attendance are mandatory. You must give out daily passes at the 

beginning of the day. Students must obtain a signature to signify permission and sign out in the 

book by the door. It’s the student’s responsibility to obtain permission before leaving the room! 

Hall passes can be found in my desk. Here is a sample hall pass: 

Student name: __Robert Leabo___________ 

Date:  September 4, 2013 
Elementary School  

Mr. Leabo 

2013-2014 school year 

Destination:  [   ] bath room  [  ] nurse’s office 

[  ] principal’s office [   ] gym  [   ] other: 

________________________________ 

Time out: ___________________ 

Signature: _______________________ 

Destination:  [   ] bath room  [  ] nurse’s office 

[  ] principal’s office [   ] gym  [   ] other: 

________________________________ 

Time out: ___________________ 

Signature: _______________________ 

Destination:  [   ] bath room  [  ] nurse’s office 

[  ] principal’s office [   ] gym  [   ] other: 

Destination:  [   ] bath room  [  ] nurse’s office 

[  ] principal’s office [   ] gym  [   ] other: 

http://www.glencoe.com/sec/careers/pdfs/ca_student.pdf 

 

http://www.glencoe.com/sec/careers/pdfs/ca_student.pdf
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________________________________ 

Time out: ___________________ 

Signature: _______________________ 

________________________________ 

Time out: ___________________ 

Signature: _______________________ 

Destination:  [   ] bath room  [  ] nurse’s office 

[  ] principal’s office [   ] gym  [   ] other: 

________________________________ 

Time out: ___________________ 

Signature: _______________________ 

Destination:  [   ] bath room  [  ] nurse’s office 

[  ] principal’s office [   ] gym  [   ] other: 

________________________________ 

Time out: ___________________ 

Signature: _______________________ 

Destination:  [   ] bath room  [  ] nurse’s office 

[  ] principal’s office [   ] gym  [   ] other: 

________________________________ 

Time out: ___________________ 

Signature: _______________________ 

Destination:  [   ] bath room  [  ] nurse’s office 

[  ] principal’s office [   ] gym  [   ] other: 

________________________________ 

Time out: ___________________ 

Signature: _______________________ 

 

Homework: As I alluded to early, there are the “incoming” and “outgoing” bins on my desk. 

Students know to turn in any completed homework, signed permission slips, work sheets, etc in 

the “incoming” bin and take anything from the “outgoing” bin. I try and “practice what I 

preach,” in that students must be prompt with turning in 

assignments, so I quickly grade and return them.  

 

Agenda: Students also receive a school issued agenda 

to keep track of daily homework assignments and due 

dates. At the end of each lesson, I write down the 

assignments on the board and allocate time for students to 

write them in their agendas. I never accept, “I didn’t know” 

as an excuse for uncompleted assignments.  
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CLASSROOM RULES: 

The classroom pledge is “BE A HERO”. This is something I 

learned from “The Office,” but felt that it was appropriate to 

use with students. Below you will find the class list of rules, 

which were developed collaboratively. You will notice, 

however, that the rules reflect the classroom pledge. Feel free 

to review them if you think it’s necessary. 

Honest 

Empathetic 

Respectful 

Open-minded 

RULES: When I taught the students the class pledge “BE A HERO,” they came up with the 

rules to reflect the pledge.  

1. Be honest! People feel good when they hear and tell the truth and bad when they lie.  

2. Be empathetic! We are a community of learners and all come from different places so 

we need to be willing to “wear other people’s shoes” and feel what they feel.  

3.  Be respectful! We need to respect each other, ourselves, and our space! Being respectful 

also means respectful to people’s time. Come to school prepared and ready to work. 

Listen to others when they are talking and raise your hand to talk. Do not interrupt. Avoid 

rude behavior!  “Treat others the way you want to be treated!”  

4. Be open-minded! We’re all different and come from different places and have different 

thoughts. We need to work together to ensure understanding so we need to be willing to 

listen to others’ thoughts, feelings and opinions.  

If you feel that you need to review the rules, feel free to direct students’ attention to the door 

where the rules are posted. You can also remind students by saying “BE A HERO,” if you 

feel that they are not behaving appropriately. I usually review at the beginning and end of the 

week to constantly reinforce them. I take the sign down and ask them what the rules are and 

what happens if you break the rules. The consequences can be found on the next page. 

 

CONSEQUENCES: 

After we have developed the rules, each student (and their parents) signs a student contract. Here 

is the sample contract. In the contract you will find the consequences for breaking the rules. The 

students must obtain the appropriate signatures and return them to me promptly. They will be 

stored in my desk and will be produced upon request or if necessary. Copies will be made and 
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sent to the Principal’s office so s/he is made aware of the rules and consequences of my 

classroom. Any time there is an issue, please document it in the booklet in my desk. If you need 

to send a student to the principal’s office, fill out a pink slip, also found in my desk. 

I, Robert Leabo understand that I have taken a pledge to “BE A HERO,” which means 

that I will at all times be: 

Honest 

Empathetic 

Respectful 

Open-minded 

 I understand that the rules of the class include:  

1. Be honest! People feel good when they hear and tell the truth and bad when they lie.  

2. Be empathetic! We are a community of learners and all come from different places so 

we need to be willing to “wear other people’s shoes” and feel what they feel.  

3.  Be respectful! We need to respect each other, ourselves, and our space! Being respectful 

also means respectful to people’s time. Come to school prepared and ready to work. 

Listen to others when they are talking and raise your hand to talk. Do not interrupt. Avoid 

rude behavior!  “Treat others the way you want to be treated!”  

4. Be open-minded! We’re all different and come from different places and have different 

thoughts. We need to work together to ensure understanding so we need to be willing to 

listen to others’ thoughts, feelings and opinions.  

I also understand that if I break these rules, there are consequences. The consequences include: 

1. If I break the rules, the teacher will issue me a warning so that I can correct my 

behavior and/or change my attitude. 

2. If I break the rules a second time, I will be asked to step away from the lesson or 

activity and be isolated in the back until I am given permission to return. 

3. If I break the rules a third time, I know that the teacher will contact my parents or 

guardians and explain the situation to them. A conference might be warranted. 

4. If I break the rules a fourth time, I will be sent to the principal’s office for appropriate 

discipline. 

5. If for any reason my behavior is completely disruptive or dangerous, I forfeit the 

right to steps 1-3 and will go immediately to the principal’s office! A guardian-

teacher conference will be conducted. 

I have read and understand the terms as outlined above: 

Student signature and date: ___________________________________ 
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Guardian signature and date: ________________________________ 

Guardian signature and date: ________________________________ 

Teacher signature and date: ___________________________________ 

It’s important to document any events that occur.  

Date:  September 4, 2013 

Boyd, Billy 1. Billy was talking without permission. I 

asked him to stop. He did. 

Davis, Dashawn  

Rodriguez, Liliana  

Smith, Angela V.  Angela was getting irate and unmanageable. 

She was threatening to fight Rodney so I sent 

her straight to the principal’s office. I filled out 

a pink slip and submitted it to the office. 

White, Timothy  

Williams, Rodney  

 

PINK SLIP: Here’s a sample pink slip. Pink slips are found in my desk drawer. The white 

copy is sent to the student’s 

guardian; the pink stays 

with you; and the yellow is 

sent to the principal’s 

office with the student.  

http://www.nflrush.com/sto

ry/antonio-gates-goes-

back-to-school-2 

 

 

ROUTINES AND 

PROCEDURES: 

Per our classroom pledge 

and rules, students know to 

“BE A HERO” in and outside of the classroom. This makes moving students from A-B much 

easier. They are well aware that they need to be respectful of each other, time and space. We 

review the rules constantly so students cannot claim ignorance as an excuse for their bad actions. 

http://www.nflrush.com/story/antonio-gates-goes-back-to-school-2
http://www.nflrush.com/story/antonio-gates-goes-back-to-school-2
http://www.nflrush.com/story/antonio-gates-goes-back-to-school-2
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Lunch room/ Recess: At 11:00-11:30 am students know that they have lunch. They know to 

quickly clean up any messes before hand and then quietly wait by the door to go to lunch. 

Students who bring their lunches will go to the closet and get them. They stand in a line and 

await the teacher’s orders. I usually do a head-count to make sure that all my students are in line. 

I also do a quick check of the classroom before we leave. I then shut off the lights and we walk 

to lunch. The students remain quiet and calm as they know that other classes are in progress and 

are always respectful of other people’s time and space. Sometimes they’ll be overly enthusiastic 

or excited and will be noisier than usual, simply remind them to be respectful. We walk in a 

single-file line until we reach the lunch room. At that point the students who buy lunch will wait 

in line and students who have brought their lunches will sit in their seats. There are no assigned 

seats so they are free to choose their seats. If they need to use the bathroom, they know to get 

their passes signed. At this point, you can either stay and eat lunch in the cafeteria or allow the 

monitors to watch them. I usually go back to my room, eat, clean up, and get the class ready for 

the next lesson. At 11:30 am I return to the cafeteria and walk my students to recess. Recess is 

from 11:30 – 12:00 pm. If the weather permits we will walks quietly to the play ground or the 

gym where they will play inside.  I stay and monitor recess until 12:00pm. Then we all go back 

to the classroom. 

Specials: Students go to gym; art; and music as their specials. A similar procedure will be 

followed as outlined above. The students will quickly and quietly line up and wait for me to walk 

them to-and-from class. Please refer to the class schedule, which is found on my desk and posted 

near the board. Again, students are always respectful of others so they know to be quiet and 

quick and not disrupt others from doing their daily routine and activities. 

Assemblies: If we have assemblies or special events, everyone must attend. I announce when it 

is time to line up for assembly, then we clean up the classroom and wait by the door. Since 

everyone must attend, it can be quite chaotic as everyone is moving about the school and into the 

auditorium or gym. I count to make sure that all my students are accounted for and we use the 

“buddy system,” to make sure that no one gets lost on the way to the assembly. I stand behind 

the students and designate a student in the front of the line to be the conductor. We attempt to 

quietly make our way into the auditorium or gym and then find our designated seating. I request 

that they sit in the fifth row… as they are fifth graders… and sit together. They are allowed to 

talk while everyone is getting settled, but know to remain polite, quiet, and respectful during the 

event. At the end, we wait to be dismissed and make our way back to the classroom. Once again 

I do a head-count when we get back into the classroom to make sure that I have everyone. They 

know that we’re a community so we must stay together; we are all accountable for each other 

and they’re usually pretty good about following directions. I haven’t lost a student yet. Allow the 

students to help you with moving from one location to another if you feel overwhelmed. They 

are fifth graders and are more mature and aware so they can help, if you let them. 
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THE THREE P’s- POSITIVE, PROACTIVE, AND PREVENTION: 

 “BE A HERO” is without a doubt one of the most 

useful phrases and tools for classroom management, 

ever. Students like it and strive to be heroes.  

 Energizers: Every lesson must be preceded by an 

energizer or a motivating activity. These activities are 

good because it allows students to burn off that excess 

energy, which causes disruptions, and allows students to 

work together and act like responsible young-adults. 

There is usually a task a goal students need to work 

together to accomplish. Students develop their 

interpersonal relationships; communication skills; and 

maturity levels by doing these energizers. You will find a sample of energizers in the 

appendix section.  You can also find decent energizers online. 

 Rewards and acknowledgement: Like I said, I focus more on intrinsic motivation so 

students don’t become reliant on “rewards.” I don’t want them to do something just 

because they know that they’ll win or get something. They do it for the experience or 

education. That’s the reward! However, if a student has really “wow’d” you, feel free to 

give a small prize. But, acknowledgment is always encouraged. Students feel better about 

themselves when they hear (or see) “Good job!” “Thank you,” etc. I, of course encourage 

them to say that to each other as well. We’re a respectful community so we always strive 

to do and be the best we can. 

 My students know that I know them so they know that they are constantly being held 

accountable and watched so they are less likely to act up. However, since you are new 

you will need to work hard to meet my students. You need to know their names and their 

personalities, they will be open about them so don’t worry. When students know that they 

are people and not just numbers (Student One, or “boy in blue,”) and have that respectful 

connection, they are well behaved. My students know that while I am a teacher, I am not 

above them; we are all on the same level are equal and know that they can come to me if 

they need to. So you need to work at developing the same respectful relationship that I 

have with my students. Respect is a key element in my classroom management and 

without it: you are pretty much doomed to fail. Students will use name tags, but I 

encourage that you play the “name game” to learn their names. Students will go around 

and say their names and you will repeat them until you’ve learned the names. 

 Seating chart: students don’t have assigned seats, but feel free to have them sit in 

alphabetical order if you feel it will help you learn their names better. That’s how I 

started and as I learned who they are, I let them sit where they wanted. However, if they 

become disruptive I (and you) can assign seats.  
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INDIVIDUAL STUDENT NEEDS: 

I have a diverse classroom with diverse needs. We are a “mixed salad” as I say. Please note that 

this information is confidential and to be shared with only with the appropriate and designated 

people. 

 

 

 

 Dashawn Davis does have ADHD and an I.E.P. His program can be found in my desk. 

His program mandates that he get extra time and additional help, if needed. You must 

provide this assistance. Having ADHD, he is hyper, but willing. He is a kinesthetic 

learner so a lot of the times, will require the ability to move and do, which I give him.  

 Liliana Rodriguez is an ESL-learner or “English as a Second Language.” Her native 

language is Spanish and while she’s familiar with English, there are times she has 

trouble. She goes to the ESL teacher twice a week. If I find that she needs additional 

assistance or explanations, I offer them to her. I speak Spanish so I am more comfortable 

at identifying her needs; however, if you do not, work with her and her ESL teacher to 

give her what she needs. Lily likes music in English and Spanish so I try to offer her the 

ability to explore her interests. She also likes the color purple so will always gravitate 

toward anything purple.  Her mother, Alexis, is a Spanish-speaker so I speak to her in 

Spanish. If you need an interpreter, one can be provided by the school. Make an attempt 

to learn Spanish as Lily is excited to teach you. Learn some phrases to show her that you 

care. 

 Rodney Williams is self-identified LGBT and comes from an LGBT family. He has two 

mothers so you need to avoid gender stereotyping and heteronormative language. For 

example: I choose to say guardian 1 and 2 instead of “mom” and “dad” or on tests, I will 

include Billy and Adam and not just Sue and Joe. We are a diverse and respectful 
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community so I cater to my students’ needs as best as I can. The students will note when 

appropriate language is not being used. Sometimes they might remind you to “BE A 

HERO,” if they feel that you are not.  Rodney will sometimes, depending on his mood, 

want to wear a dress. It’s important that you allow him. I have worked with the students; 

his guardians; and the administration to ensure that this is acceptable as long as it’s not 

disruptive. The other students, being empathetic, respectful, and open-minded, 

understand this. You must too. 

CURRICULUM, INSTRUCTION, AND ASSESSMENT: 

 There are eight multiple intelligences as developed by Howard Gardner: “Visual-

Spatial; Bodily-Kinesthetic; Musical; Interpersonal; Intrapersonal; linguistic; logical-

mathematical; naturalistic; and existential 

(http://www.pbs.org/wnet/gperf/education/ed_mi_overview.html ) I suggest you 

study them, because my students demonstrate these intelligences. I try and include 

them in my lesson plans as much as possible, because I know the students will be 

more successful if I do. 

 Dashawn Davis does have ADHD and an I.E.P. His program can be found in my 

desk. His program mandates that he get extra time and additional help, if needed. You 

must provide this assistance. Having ADHD, he is hyper, but willing. He is a 

kinesthetic learner so a lot of the times, will require the ability to move and do (create 

with his hands), which I give him. On his tests, he is allowed extra time and 

sometimes will need you to work with him to complete the tasks. If he needs a quiet 

space, which helps him focus, you can move him to an isolated area in the room or he 

is free to take his test in the testing center. This is totally acceptable. If he opts to take 

the test elsewhere: work with the Special Education teacher as she is very 

knowledgeable. Provide her with the test a head of time as she will monitor and aid 

Dashawn while he takes the test.  

 Liliana Rodriguez is an ESL learner and thus requires extra assistance on the exams 

and during the lessons. I try and speak as slowly and clearly as possible so she can 

process my words. However, sometimes she won’t understand and will ask for 

clarification. If she does not know a word I allow her to use her English/Spanish 

dictionary. Likewise on her tests, she can use the test or I’ll give her a bilingual copy 

of the test if I know she understands some words over others. Again, work with the 

ESL teacher, because he can be very helpful and provide assistance. I usually just 

speak to her in Spanish if there is something she really needs, but if you can’t, ask for 

help. An interpreter is available.  

 All the students are encouraged to work together as I strongly believe in collaborative 

learning. However on some assignments, if students wish to work independently, you 

can allow them to do so.  

http://www.pbs.org/wnet/gperf/education/ed_mi_overview.html
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COMMUNICATION WITH HOME: 

We are a community and I attempt to include the guardians as much as possible. They know that 

they can contact me during school hours. 

 Here is my website: www.Leaborb192.wordpress.com. This website contains my contact 

information as well as lessons, activities, anything that the students or guardians should 

need. They can follow what their children do by visiting my website. My email is: 

Robert_Leabo@hotmail.com and my phone number is: 518-353-2628. 

Here is a sample letter I write to the guardians. We have our “Meet the teacher” night in which 

we meet each other. There are various events during the academic year in which guardians are 

invited to attend.  

ELEMENTARY SCHOOL 

Dear _________________,  

 I am writing this letter to invite you to attend our “Meet the teacher” night! This is an open 

even for all to attend in which you can come and meet your child’s teachers. You can tour the 

school, discuss your child’s progress in school, and afterward attend an open forum where we 

discuss current events and allow you to voice your opinions and concerns. There will be 

refreshments provided! The event is being held on Wednesday, March 1, 2014 at 6:00pm.  

 

I do hope to see you there and as always, please feel free to contact me if you have any 

questions, comments, or concerns! 

 

Mr. Leabo 

 

Here is a sample newsletter I send home as well with students so that their guardians know 

what they are studying. Again: all of this is available on my website.  

OUR WEEKLY NEWSLETTER OF _________________________ 

Literacy In Literacy this week, we read “Mr. Lincoln’s 

Way,” by author Patricia Polacco. Students… 
 

Mathematics In math, we learned multiplication tables.   

Social Studies In social studies, we started to talk about 

governments. 
 

Science We studied electricity.  

Health We looked at food and diet.  

http://www.leaborb192.wordpress.com/
mailto:Robert_Leabo@hotmail.com
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Additional Notes We have a book drive coming up. As always, 

please contact me with any questions, 

comments, or concerns!  

 

 

There is also a monthly newsletter that is sent home. This outlines major events. Here is a 

sample: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Anytime you 

contact a parent, 

please document 

that you have 

(attempted) contacted the guardians. In my desk, along with the rest of my books, you will 

find a note book where you can document attempted attempts or contacts with the children’s 

guardians. 

 COMMUNICATION LOG  

    

Date and time Student’s Name Guardian’s Name/ MOC Issues Discussed/ 
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Resolution: 

10/31/13 at 5:00pm Rodney Williams Renee White; phone #:  
518-388-4727 

 

I contacted Renee 

to discuss Rodney’s 

progress. I noticed 

that he hadn’t 

handed in his 

homework 

assignments three 

days in a row. We 

decided that we will 

sign his agenda to 

ensure that he not 

only takes his 

homework home, 

but completes it. 

11/4/13 at 1:00 pm Dashawn Davis Rodney Davis;  

HotRodDavis@gmail.com 

I just emailed 

Rodney to let him 

know that Dashawn 

has been doing well 

on his math tests!  

Good job Dashawn! 

The parents decided 

to reward him with 

a movie and 

popcorn. 

 

EXTRAS: 

Here is a calendar of everyone’s birthdays! 

Boyd, Billy September 1 

Davis, Dashawn October 31 

Rodriguez, Liliana May 4 

Smith, Angela July 10 

White, Timothy February 8 

Williams, Rodney September 10 

 

Class Schedule: 

2013-2014 

HOMEROOM/ PREP PERIOD 7:45-7:53 

MATH 8:00-8:45 

SPECIAL: *ART/MUSIC/P.E./ PREP 

PERIOD 

9:00-9:45 

mailto:HotRodDavis@gmail.com
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SCIENCE 10:00-10:45 

LUNCH/ PREP PERIOD 11:00-11:30 

RECESS 11:30-12:00 

ELA 12:00-12:45 

SOCIAL STUDIES 1:00-2:45 

AFTER SCHOOL/ EXTRA HELP 3:00-3:45 

 

*We run on a six- day letter schedule: ABCDEF. The “specials” cycle: “A/C” days are P.E. 

days; “B/E” days are Art and “D/F” days are Music. 

*Dashawn will meet with the Special Education teacher after recess; likewise, Liliana 

Rodriguez will meet with the ESL teacher for ELA at the same time. 

School map: Here is a map of the school so you can find your way around. Please study 

it so you know the layout. As you can see we are classroom 110 as circled on the map. 

APPENDICES: 

 

 

http://www.portageps.org/schools/middle/wms/information/scho

olmap.aspx 

 

http://www.portageps.org/schools/middle/wms/information/schoolmap.aspx
http://www.portageps.org/schools/middle/wms/information/schoolmap.aspx
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APPENDICES: 

 

EMERGENCY NUMBERS: 

 

PICK UP THE PHONE AND DIAL… 

0-1-1-1 PRINCIPAL’S OFFICE 

0-1-1-2 VICE-PRINCIPAL’S OFFICE 

0-1-1-3 GUIDANCE OFFICE 

0-1-1-4 SCHOOL PSYCHOLOGIST’S OFFICE 

0-1-1-5 JANITOR’S OFFICE 

0-1-1-6 THE CAFETERIA 

0-1-1-7 CAMPUS SECURITY 

0-9-1-1 NURSE’S OFFICE 

 

 

Useful Spanish Phrases: 

Please learn and utilize these with Lily and her mother. They will be appreciated. There are 

others, feel free to use the Spanish-English dictionaries, the resources in my classroom or ask 

Lily for help. 

 

Hola /oh/lah/ Hi or hello 

Adiós /ah/dee/ohs/ Goodbye 

Gracias /grah/see/as/ Thank You 

De nada /day/nah/dah/ You’re welcome 

¿Cómo estás? /coh/moh/ eh/stahs/ How are you? 

Bien /Bee/en/ Well 

 

 



 

 

24 

 

SCHOOL CALENDAR: 

http://www.malonecsd.org/2013-2014%20Adopted%20Calendar.pdf 

http://www.malonecsd.org/2013-2014%20Adopted%20Calendar.pdf
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Robert Leabo 

Children’s Literature, spring 2013 

 

 

Brown, Margaret Wise, and Clement Hurd. Goodnight Moon;. [New York]: Harper, 1947. 

Print. 

 

In his bedtime routine, a young rabbit says goodnight to everything in his room. We’ll study 

rhyme, pattern, as well as the objects he says goodnight to.  

 

Literacy Activity: Using shared reading the students will work in pairs (or groups), and read 

the book to each other. While one student reads, the others will listen. If students get stuck on a 

word, the others can assist. They will work together to “tackle” the book. THEN… Using the 

“required materials,” students will write their own story. Students can make their own booklet 

(3-5 pages) in which they say goodnight OR good morning to things in their own life 

(bedroom/classroom/etc). 

 

Content Activity:  Using the book, students will count each of the following objects as they 

appear on each page of the book; they will then draw and label the objects in the space below (or 

separate paper) and color, using colored pencils/crayons, the objects. 

 

Materials Required: 

Paper (either white or colored); 

Colored pencils or crayons; 

Pencil w/ eraser; 

Goodnight Moon, by MW Brown 
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20-30 minutes 

Imagination 

 

Students, with the teacher’s help, will assemble the books and then read and share them with 

each other. 

 

Brown, Margaret Wise, and Garth Williams. Wait till the Moon Is Full. New York: Harper 

& Bros., 1948. Print. 

A young raccoon wants to go outside and see the night. His mother makes him wait until the 

moon is full. We’ll study nature; the woods and the inhabitants—the animals—that live in the 

woods.  

 

Literacy Activity: Using shared reading, break into pairs and read the book. Instead of 

simply reading the book, the students will choose a role to play (raccoon or his mother) and act 

out each page. Students will then reflect in their journals about a time they really wanted to do 

something, but were told to wait.  

 

Content Activity:  

1. With who does the little raccoon live? 

2. Where do they live? 

3. Where does a bird live? What does a bird do? 

4. What do branches do in the wind? 

5. What is a half moon? What does it look like? Where is it? 

6. What does the moon look like? 

7. What does the moon look like when it’s low? 

8. What does the moon look like when it’s thin and new? 

9. What does the moon look like when it’s full? 

10. Does the raccoon ever go outside and see the night? 

 

 

Required materials: 

Wait Till The Moon is Full, by Margaret Wise Brown; 

Paper; 
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Pencil; 

Colored pencils/ crayons 

 

Working alone, (or in pairs), students read the book, and then use words and pictures to answers 

the questions.  

 

Brown, Margaret Wise, and David Diaz. The Little Scarecrow Boy. New York: Harper 

Collins Publishers, 1998. Print. 

A precocious scarecrow is ready to go in the cornfield and scare the crows. But his father 

won’t let him because he feels he’s not ready. Students will learn about perseverance and 

determination as it relates to the story and life. 

 

Literacy Activity: Read the book, together or in groups, and help each other understand it. 

Then, individually, write a brief summary of what happened. Each student will share his/her 

summary with the other group members or class for discussion.  

 

Content Activity: Pretend that the little scarecrow boy is your friend and has told you that he 

wants to go out to the cornfields, but his father won’t let him. Write a brief letter to the boy 

encouraging him to keep trying. You can share with him things that you would do or say to the 

father to let him go. You may also tell him a time that you wanted to do something, but weren’t 

allowed, and what you did.  

 

 

Required materials: 

The Little Scarecrow Boy, by Margaret Wise Brown; pictures by, David Diaz (1998); 

Paper; 

Pencil 
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Brown, Margaret Wise, and Leonard Weisgard. The Important Book;. [New York]: 

Harper, 1949. Print. 

 

This book talks about objects, their uses and why they’re important. Students will study 

the objects as well as identify why they themselves are important and what their “uses” are. 

 

Required materials: 

The Important Book, by Margaret Wise Brown 

Paper 

Pencil 

Mirror 

 

Literacy Activity: Do a shared reading of the book and help each other understand it. 

Students will write down any words they don’t understand, anything that’s difficult to understand 

or things they learned while reading the book. Each child can make a banner proclaiming what is 

important about himself or herself—and what is most important. Then he/she can share the 

banner with the class. 

 

Content Activity: 

Students will finish the book. On the last page there is a picture that says “you are you,” using 

mirrors, students will draw themselves and then write a blurb to add in which they “define” 

themselves using the book as a model. 

 

Carle, Eric. 10 Little Rubber Ducks. New York, NY: HarperCollins, 2005. Print. 

 

After a storm hits a cargo ship, ten rubber ducks get separated and go different places. 

We’ll study the places those ducks go and what animals live in those places.  
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Literacy Activity: Each student will get a page to the story, read it, and attempt to put the 

pages in order to form a logical story pattern. 

 

Content Activity: 

Students will draw and color the ten different animals, with the ten different ducks, and then 

write a simple explanation as to where they would be found in the world. For example, “A polar 

bear is found in Alaska. Alaska is in the north. It’s cold and it snows a lot.” 

 

Required material: 

A map of the world; 

Printer paper; 

Pencils; 

Colored pencils/crayons; 

Glue 

 

Carle, Eric. The Mixed-up Chameleon. New York: Crowell, 1984. Print. 

 

The chameleon gets mixed up and wishes it could be all these others animals and 

explains why. The book has a good life lesson at the end about self-acceptance. Students can 

learn about the animals and why it’s important to just be ourselves. 

 

Literacy Activity: 

Doing a shared reading, students will read the story to each other, alternating between pages. 

After each page is read, the listener must summarize what he or she just heard before moving to 

the next page.  

Content Activity: 

Students will pick an animal, like the chameleon did, that they want to be and draw that animal. 

They can select an animal from the book if they wish. They will then write a sentence about what 
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the animal does and why they want to be that animal, for example: “I wish I could be strong like 

an elephant.” Students will then draw a mixture of themselves and that animal. After, students 

will then draw self-portraits and write a sentence about why it’s important to be yourself. The 

pictures can be hung up in the classroom for discussion.  

 

Required material: 

Printer paper; 

Pencil; 

Colored pencils/crayons 

 

Carle, Eric. The Artist Who Painted a Blue Horse. New York: Philomel, 2011. Print. 

 

An artist paints animals “unnatural”/strange colors. We’ll study the art/ the colors as well 

as what the animals “should” look like. 

 

Literacy Activity: First, as a class we’ll read the book together. Then the teacher will pass out 

scenes from the book…without words… and the students will have to write in what the missing 

words are to complete the story. 

 

Content Activity: 

Students can be the artist and paint pictures of animals using whatever colors they wish. Each 

student is responsible for painting a different animal and at the end, the teacher will put them 

altogether in a book entitled “I am an artist and I paint…” 

 

Required material: 

Printer paper; 

Water color or finger paint; 

Paper towels; 
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Water; 

News-paper 

 

Cherry, Lynne, and Gary Braasch. How We Know, What We Know, about Our Changing 

Climate: Scientists and Kids Explore Global Warming. Nevada City, CA: Dawn 

Publications, 2008. Print. 

 

This is a scientific book which explores—and explains global warming and climate change. 

It looks at a pool of evidence including glaciers melting, temperatures rising, and changes in 

animals’ behavior. We can use this book and debate the effects/existence of global warming. 

Is it real or not? 

 

Literacy Activity: Students, will read the book and then, in groups, for each chapter do a “5-

3-1” activity, in which they select the five most important facts of the chapter, then narrow it 

down to three, then one. Students will have to debate their claims and argue for what they 

consider to be the most important fact(s) of the chapter and then come to a consensus using 

evidence from the text. They will present their facts to the class after. 

 

Content Activity:  Naturally this is a science book dealing with environmentalism and global 

warming and climate change, so the activity will reflect that. Students will debate the notion of 

“Global Warming” and whether there is evidence for it or not. Students will be given roles in the 

debate arguing for or against whether the concept of global warming is real and will need to do 

their own research to support their arguments. The teacher will serve as the moderator of the 

debate. Each team member will have a limited amount of time to present his evidence. The book 

will be used as a model for research. 

 

Materials: 

Copies of the book 

Space to debate 

Computer with internet access 

Journals to document/ cite research findings 
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Cherry, Lynne. A River Ran Wild: An Environmental History. San Diego: Harcourt Brace 

Jovanovich, 1992. Print. 

 

This story is the history of the Nashua River from its discovery by Indians to the 

pollution by European colonizers and the Industrial Revolution to the clean up. We can use the 

book to look at science, environmentalism, and history of the United States.  

 

Literacy Activity: The students will read the book and then make a venn-diagram in which 

they compare and contrast the history of the river pre—and post European discovery and contact 

with the land. They should see major differences when it was just the Native Americans living 

on the land and then when the Europeans arrived, and ultimately the Industrial Revolution. 

  

Content Activity: Students will use the book as a model to research history.  In the book 

there is a timeline constructed, which details the major events. Students will select a year and 

research the event as it relates to environmentalism. They will learn that more than just the River 

was negatively affected by Industrialization. They will make a poster demonstrating their 

findings to be displayed in the classroom. They will present their research to the class.  

 

Materials: 

Copies of the book 

Computer with internet access 

Journals to document/ cite research findings 

  

Cherry, Lynne. The Great Kapok Tree: A Tale of the Amazon Rain Forest. San Diego: 

Harcourt Brace Jovanovich, 1990. Print. 

 

 In Brazil in the rainforest a man goes to chop down the old Kapok Tree, which is home to 

many animals. He falls asleep and each animal talks to him and dissuades him from chopping it 

down as he sleeps. We can study South America, the rainforest and the animals. 
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Literacy Activity: We will read the book as a class and the students, pretending to be 

animals, will write a letter to the man saying what they would say to him as he’s sleeping. 

 

Content Activity: We will turn the book into a play. Each student will be assigned a role and 

will play their characters. We’ll work together to write the lines; make costumes; decorate the set 

and we’ll put the play on for the school for “Green Day” Or Environmental Day or some event 

where everyone will be invited to attend. 

 

Materials: 

Copies of the book 

Costume materials 

Set materials 

Computer to type up the script with printer 

 

Cole, Joanna and Degen, Bruce. The Magic School Bus and the Electric Field Trip. New 

York: Scholastic Press, 1997. Print. 

 In the “School Bus” fashion, Miss. Frizzle teaches the class about electricity when her 

niece comes to visit. They embark on a journey to the power plant where they learn, 

firsthand about it. In class we’ll read the book, do some of the experiments the class did, 

and maybe visit a local power plant. 

 

Literacy Activity: Students will write down what they think electricity is and how it works. 

We’ll then share our answers. 

 

Content Activity: We’ll read the book and do a lot of the electricity experiments and 

demonstrations the kids did in the book. We can make little mini power-plants and the 

kids can see for themselves how electricity works. 
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Materials: 

Books 

Model kits 

Journal 

 

Cole, Joanna and Degen, Bruce. The Magic School Bus at the Waterworks. New York: 

Scholastic Press, 1986. Print. 

 

The kids learn about water, become water droplets, and go on a journey to see how the city gets 

its water. We’ll discuss the phases of matter and the kids can find out their own 

interesting facts about water. 

 

Literacy Activity: The kids will research and find out some interesting facts about water. 

We’ll compile a journal. 

 

Content Activity: We’ll learn about water and the phases of matter through experiments. 

Maybe we’ll visit a water works plant as well to see it all in action. 

Materials: 

Books 

Internet 

Laboratory and equipment 

 

Cole, Joanna and Degen, Bruce. The Magic School Bus: on the Ocean Floor. New York: 

Scholastic Press, 1992. Print. 

The group travels to the ocean floor to explore ocean life and all that is down there. We’ll study 

through books, maybe watch “Finding Nemo” and take a field trip to an aquarium. 
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Literacy Activity: Students will brainstorm a list of things we’ll find deep down in the ocean. 

Students can draw pictures that we’ll hang in the classroom. 

 

Content Activity: We’ll read the book and investigate, through research, more about the 

inhabitants (animals, fish, plants, etc.) that exists under water. We’ll watch the movie 

“Finding Nemo,” and depending on where we are: take a field trip to a local aquarium 

and add to the list. The students will present their findings. 

 

Materials: 

Books 

Computer w/ internet access 

Journals 

Cameras 

 

 

Cole, Joanna and Degen, Bruce. The Magic School Bus Inside the Earth.  New York: 

Scholastic Press, 1987. Print. 

The class discusses geology (rocks and minerals), and takes a trip inside the earth. We’ll study 

geology, do experiments, and take a simulated field trip as well so students can see what 

the layers look like. 

 

Literacy Activity: The students will write a brief paragraph about what it would be like to 

travel through the layers of the earth. And then we’ll read and they’ll answer the question 

is it would even be possible and if so, how? 

Content Activity: We’ll study geology; we’ll look at samples of rocks, classify them, and 

determine how they were made. 

Materials: 

Books 

Rock samples 
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Computer w/ internet access 

 

Fox, Mem, and Terry Denton. Night Noises. San Diego: Harcourt Brace Jovanovich, 1989. 

Print. 

 

Old Lily Laceby lives alone. As she sleeps through the story, people start showing up to 

the house and attempting to get inside. We’ll talk about literary elements such as onomatopoeia 

or “sound words”; personification; similie; etc as there are ample examples in the book.  

 

Literacy Activity:  Students can select one of the dreams that Lily Laceby has and write a little 

caption to go along with it. 

 

Content Activity: Literary Elements. Explain what they are: metaphor, simile, personification, 

alliteration, onomatopoeia, etc and have students make a visual diagram/poster in which they 

choose the elements, find examples from the story and then write and draw them.  

 

Required material: 

The book; 

Poster board; 

Markers/crayons; 

Pencils 

 

Gibbons, Gail. Goundhog day!  New York: Holiday House, 2007. Print. 

This is a nonfiction text, which explores the origins of Groundhog Day. People used to observe animals to 

determine the seasons. We’ll use it to discuss ground hog day and talk about people’s customs and cultures as 

well as the habits of ground hog.  

Literacy Activity: Children will write what they know about Ground Hog day, then we’ll read the story and 

they’ll add to the list. 
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Content Activity: We’ll discuss social studies as well as science as we talk about the biology of the ground 

hog and the people who used to observe animals as a “calendar.” We’ll find out why they did that, where they 

lived, and when they lived. 

 

Materials: 

Books 

Computers with internet access 

 

Gibbons, Gail. Christmas Is… New York: Holiday House, 2001. Print. 

 

 This is another nonfiction text, which explores the story of Christmas and how it’s related to the birth of 

Jesus. It also talks about traditions and symbols associated with the holiday. We’ll read it and explore the 

origins of Christmas and allow for a discussion of other holidays as well.  

 

Literacy Activity: The students will write letters to Santa Clause asking him for gifts for Christmas. Or, they 

can write to whomever is the “symbol” of their holidays. 

 

Content Activity: We’ll discuss the history of holidays and study the people that celebrate them. 

 

Materials: 

Books 

Computer w/ internet access 

Journals 

 

Gibbons, Gail. St. Patrick’s Day. New York: Holiday House, 1994. Print. 
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This is another nonfiction holiday text, which explores the origins of St. Patrick’s day. It follows the kidnapping 

of the child, Maewyn, and his journey to Europe and how he became “Patrick.” We’ll use it, again, to study the 

history of the holiday and why people celebrate it. 

 

Literacy Activity: Students will write a letter to “St. Patrick” asking him who he is and why we celebrate. 

Then we’ll read the book. They’ll respond to themselves as if they were Patrick. 

 

Content Activity: Holiday project; we’ll celebrate a mini version of St. Patrick’s day and the students will 

learn why. We’ll discuss where it’s celebrated, who celebrates it, and why. 

 

Gibbons, Gail. The Vegetables We Eat. New York: Holiday House, 2007. Print. 

 

This is a nonfiction text about the importance of vegetables. Students will learn about classifications of 

vegetables and where (and how) to grow them. We’ll use it to grow a garden per the instructions in the book. 

 

Literacy Activity: Students will write what they know about vegetables and whether they think they are 

important or not. Later, they’ll record the results of the class garden. 

 

Content Activity: We’ll grow a class garden and keep track of the results (growths, measurements,) and 

make charts to be hung in the classroom. We’ll talk about the different vegetables and why they’re important to 

eat.  

 

Kinsey-Warnock, Natalie, Helen Kinsey, and Ted Rand. The Bear That Heard Crying. New York: 

Cobblehill /Dutton, 1993. Print. 

 

Based on a true story, a girl gets lost in the woods and is cared for by a bear until she’s found. We’ll 

study the plants and animals of the woods and nature. 

 

Literacy Activity: Using just the pictures, the students will re-tell the story, writing captions for each 

picture. 
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Content Activity: Students will make a list of every item/animal/plant/berry that Sarah encounters in the 

woods. They will then divide the list and draw pictures of each item. They can use the internet for some pictures 

and to learn words that they don’t know. Like, what are dogtooth violets? 

 

Materials: 

Copies of the book 

Scans of the images with lined paper to write captions 

Computer with internet access 

Paper 

Crayons or markers 

 

Kinsey-Warnock, Natalie, and Emily Arnold McCully. Nora's Ark. New York: HarperCollins, 2005. 

Print. 

 

During the Vermont flood of 1927 a young girl and her grandparents share their hilltop house with the 

new neighbors. In the barn they store the animals. We’ll study social studies, the flood which started November 

2, 1927. 

 

Literacy Activity: Students will read the story and then add a page. They will write a quick paragraph to add 

to the story from the point of view of one of the characters in the house during the flood. They’ll have to follow 

the model of the book and make connections to the characters in the story. 

 

Content Activity: We’ll look at Vermont, study its history, and research the Flood of 1927. There’s a blurb 

of information at the end of the book, but the students will do a thorough investigation so that they can get a 

“real world” perspective and know that this story, while fiction, is real. They’ll get a real feel for what the 

characters went through. 

 

Material: 

Computer with internet access 
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Paper 

Copies of the book 

Pen 

 

Kinsey-Warnock, Natalie, and Leslie W. Bowman. The Canada Geese Quilt. New York: Cobblehill 

/Dutton, 1989. Print. 

 

Troubled by the arrival of a new baby and her grandmother’s illness, 10 year old Ariel makes a quilt. 

She draws the pictures and her grandmother knits it. We’ll use it to study historical quilts; what they mean and 

what they’re used for.  The Keeping Quilt/ Freedom Quilts/ AIDS Quilt, etc 

 

Literacy Activity: Students will read the book and make a list of words (vocabulary) that they do not know. 

They will then discuss the words, in groups, and attempt to define them. If not, they can use the dictionary to 

find the definitions. 

 

Content Activity: (Social Studies) We’ll discuss the quilts that Grandma makes in the story and what they 

mean. We’ll then talk about quilts in history: we’ll look at famous quilts in other stories, like Faith Ringgold’s 

quilts, which symbolize “freedom quilts.” Students will research other quilts and define what they represent, 

what they symbolize, and why they’re important. (For example: freedom quilts were hung on people’s homes to 

let slaves know that they were friendly and they would be safe.) We could even take the lesson a step further 

and talk about important symbols in history too. 

 

Materials: 

Copies of the book 

Computer with internet access 

Journal 

Pen 

 

Lionni, Leo. Inch by Inch. New York: Harper Collins Publishers, 1960. Print. 
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To avoid being eaten an inchworm, whose soul talent is measuring, measures things. 

 

Literacy Activity: The students can read it and create additional pages of things the inchworm can measure. 

 

Content Activity: The students will make predictions about how long the things are he measures and then 

measure them. They can create a list of their data, make graphs, and publish their findings. They can hang them 

in the classroom. We can also talk about bullying; there veiled aspects of bullying in the book and we can talk 

about how to deal with it constructively.  

 

Paterson, Katherine, and Vladimir Vasilʹevich Vagin. The King's Equal. [New York]: HarperCollins, 

1992. Print. 

 

To inherit the kingdom a young king must marry a woman who is equal in beauty, intelligence and 

wealth. The search begins. We’ll also study the monarchies of the Middle-Ages in Europe. The book is 

predictable so I will stop and ask the students to proffer their thoughts on what will happen next to test their 

“foreshadowing skills.”  

 

Literacy Activity: We’ll read the book and students will draw what they think the equal queen will look like 

and what some characteristics will be. I’ll also ask for their thoughts/productions, based on the book’s pattern 

(predictability) of what will happen next. 

 

Content Activity: Social studies: we’ll use the book to study the monarchies/royal families/ feudalism/ serf 

life/ etc in the Middle Ages and what happened after. Naturally we’ll compare and contrast the book with the 

students’ findings; naturally, there will be similarities.  

 

Materials: 

Copies of the book 

Venn-diagrams 

Books 

Computer with internet access 
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Paterson, Katherine, Leo Dillon, and Diane Dillon. The Tale of the Mandarin Ducks. New York: 

Lodestar, 1990. Print. 

A mandarin duck is captured by a greedy lord. The bird wants to be released to be with its mate… when 

the kitchen maid releases the bird she and another servant are sentenced to death. The birds return to help. The 

students will compare and contrast the antagonists from The King’s Equal and The Tale of The Mandarin 

Ducks after reading the book to demonstrate comprehension. We’ll also talk about feudalism and lords in the 

Middle-Ages now introduced in Asia.  

o  

Literacy Activity: Read the book and complete a graphic organizer to compare and contrast the King and 

the Emperor from The King’s Equal and The Tale of the Mandarin Ducks for similarities and differences. The 

students can then draw pictures of the two and write a short paragraph explaining their answers using evidence 

from the text.  

 

Content Activity: Social studies: we’ll do a joint study with The King’s Equal to study 

feudalism/monarchy/serfdom/lords/kings/emperors etc during the Middle-Ages in Europe and Asia. The 

students will then document their research and present it to the class. 

 

Materials: 

The books 

Venn-diagram 

Books 

Computer with internet access 

 

Paulsen, Gary. Dancing Carl. Scarsdale, NY: Bradbury, 1983. Print. 

 

While the rest of the town is getting ready for winter, Gary comes to town acts “weird” and Marsh and 

Willy have to find out why. We’ll talk about WWII/ the effects of war on soldiers (PTSD) and what happens 

when they get home. Students can choose a soldier and research him.  
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Literacy Activity: Using Freytag’s Pyramid, students will “dissect” the book and write down all of the 

elements of the dramatic structure: exposition (background info); rising action; climax; falling action; and 

dénouement or the “closure”, which ties up the loose ends. Does the book have all of these elements?  

 

Content Activity: The students will study World War II (any war), but focus on the soldiers. Who were the 

soldiers that fought in these wars? What information can we learn about them? What happened when they 

returned home? Were they affected by the war? How? They will attempt to explain Carl’s behavior as well as 

learn more about it. 

 

Required materials: 

The book Dancing Carl 

Freytag’s Pyramid model sheet for students 

Computer with internet access 

Library 

Journal 

 

Paulsen, Gary. Soldier's Heart: A Novel of the Civil War. New York: Delacorte, 1998. Print. 

 

Teenager Charley Goddard fights in the Civil War and learns what it means to have a “soldier’s heart.” 

We’ll use the book to research the Civil War and study the child’s role in the war at it was based on a true 

person. 

 

Content and/ Literacy activity: The two will be served by doing one major writing assignment. The book 

obviously is a social studies book since it hits on the Civil War. Students will research the war and a soldier and 

find out as much information as possible about the soldier’s life. They will then compose a journal—written as 

if they were the soldier—narrating the details of their daily life during the war using the novel Soldier’s Heart 

as a model.  

Required materials: 

The novel 

Computer with internet access 
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Library 

Pencil 

Journal 

 

Paulsen, Gary. Hatchet. Boston, MA: Houghton Mifflin, 1996. Print. 

 

After a plane crash, 13 year old Brian is forced to survive in the woods until he can (hope to ) be 

rescued. He only has hit hatched to survive. We’ll track Brian’s time in the wilderness and study the things he 

came across in the wilderness. 

 

Literacy activity: Read the book and keep a log of Brian’s journey in his 54 days in the wilderness. We will 

track him from the time he lands in the plane to the time he is rescued and goes home. Through this log, 

students can learn how to—if necessary—survive in the wilderness if they ever need to. 

Content Activity: We’ll study science as we study the wilderness (woods) and what animals live there. 

Brian encounters: rabbits, birds, fish, berries, skunk, bear, wolves, berries and fruit. The students will each pick 

one item (thing) that Brian had to encounter and research it. We’ll then assemble a visual book, which can serve 

as a “guide” that could be used with this book. We’ll take a field trip, if possible, to a national park to see some 

of these things in person. 

 

Required materials: 

Hatchet; 

Computer with internet access 

Library 

Pens 

 

Polacco, Patricia. Mr. Lincoln's Way. New York: Philomel, 2001. Print. 

 

Mr. Lincoln, a principal, helps Eugene, a bully, become a healthy and productive person in 

the school when they work on a special project together. We’ll talk about birds, tolerance, 
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diversity, and bullying. Just like each bird is special and unique, so too are the students and we 

need to appreciate each other. 

 

Literacy Activity: Students will read the book and write in their “Reflection Journals.” They 

will write a summary of the book: what happened, as well as common or important themes they 

find as well as what they thought about Eugene’s behavior and Mr. Lincoln’s approach to 

dealing with Eugene. He worked with—and promoted communication—instead of simply 

punishing Eugene. Students will also reflect on importance of tolerance and diversity and 

working together vs. discrimination. 

 

Content Activity:  

 Students will “work through” the book or make it come alive and work with each other to 

learn about the birds, their behavior, and what they eat and then build bird feeders in the school’s 

atrium or in any open space. Students can reflect on their participation in a “Reflection Journal.” 

The students can take pictures –and document—the birds or draw them and the entire process.  

They will be able to identify the birds when they come as well as when they hatch, much like 

Eugene and Mr. Lincoln did.   

 

Required materials: 

Colorful book about birds; 

Bird feeders or materials to build them; 

Plants/shrubs; 

Types of grain and seeds; 

Camera 

 

Polacco, Patricia. The Keeping Quilt. New York: Simon & Schuster for Young Readers, 

1988. Print. 
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A young Patricia Polacco narrates the story of the keeping quilt; a quilt which has been 

passed from generation to generation within her Jewish immigrant family. We’ll use the book to 

study history, culture, and traditions.  

 

Literacy Activity: Students will read the story and illustrate the scenes. They can write out a 

brief synopsis of what is happening in each scene. 

Content Activity: Students will research various cultures—in this case the family/focal point 

is Jewish—they will use the book as a model for their research. They will research and prepare a 

poster to present on various aspects of the culture they are researching. They will present 

information—and provide visuals on—clothing; language; information about group’s origin 

country; religious—if any—practices; foods; traditional customs; and interesting or unique facts 

about the culture.  They will then present their posters on a “world cultures” day. 

 

  

Required Materials: 

Internet Access 

Library access 

Colored pencils/ crayons 

Pencils 

Poster board 

 

Prelutsky, Jack. GrandPre, Mary. Carnival of the Animals. New York: Alfred A. Knopf, 

2010. Print.  

 

In this poetry book, we go to the Carnival where the animals behave like humans.  

 

Literacy Activity: We’ll do a group reading. I’ll start and allow students to read. We’ll stop 

and talk about things they noticed while they read (i.e, rhyme scheme.) Students can choose an 

animal they’d love to see at the circus and write, in Prelutsky form, what he’d do. We can sing, 

too. 
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Content Activity: We’ll study the circus; the animals, what they really do and make a 

comparison between the nonfiction science and the poem. We can also talk about poetry 

elements and literary elements and construct our own poems. 

 

 

Ringgold, Faith. Dinner at Aunt Connie's House. New York: Hyperion for Children, 1993. 

Print. 

 

A young Faith has dinner at her aunt’s house where she runs into paintings of famous African 

American women who talk to her. They paintings join them for dinner. We’ll study history, who 

these women were, and African American history in this country. 

 

Literacy Activity: Do a shared reading and read the book. Write in your reflection journal a 

summary of the book and how it made you feel. What are your reactions to it? Do you think it’s 

an important book? Why or why not? 

 

Content Activity: Select one of the ladies mentioned in the book, research her in the library 

or online, and then write a letter to that person telling her how you feel about her and the work 

she has done for African-American rights and diversity in this country. 

 

Required materials: 

Dinner at Aunt Connie’s House, written by Faith Ringgold 

Computer with internet access 

Library 

Paper 

Pencil 
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Ringgold, Faith, and Faith Ringgold. Aunt Harriet's Underground Railroad in the Sky. 

New York: Crown, 1992. Print. 

 

In the book a young Faith is dreaming that she and her brother are flying. He gets lost on the 

“Underground Railroad,” and with Harriet Tubman’s help, must retrace a slave’s steps to find 

him in Canada.  We’ll discuss history and slavery in this country as well as Harriet Tubman. 

 

Literacy Activity: Do a shared reading of the book. In your reflection journal, write a summary 

of the book and how it made you feel. What are your reactions to it? Do you think it’s an 

important book? Why or why not? 

Content Activity: Pick a subject referenced in the book, research it, and present it to the class. 

The presentation must include a visual: a picture or drawing, painting, etc.  

 

Required materials: 

Aunt Harriet’s Underground Railroad in the Sky, written by Faith Ringgold 

Paper 

Pen/pencil 

Computer with internet access 

Library 

 

Ringgold, Faith. Tar Beach. New York: Crown, 1991. Print. 

 

A young Faith Ringgold has a dream where she flies around NYC and claims everything she 

sees for herself. We’ll use the book to discuss families; cultures; diversity and identity. We’ll 

also compare rural and urban.  

 

Literacy Activity: Do a shared reading of the book. In your reflection journal, write a summary 

of the book and how it made you feel. What are your reactions to it? Do you think it’s an 

important book? Why or why not? 
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Content Activity: Write your own version of the book in which you are the main character. Pick 

a place you want to “fly around” and things you want to own. Draw the pictures and write the 

story. 

 

Required materials: 

Tar Beach, by Faith Ringgold 

Paper 

Pencils 

Colored pencils or crayons 

 

 

 

Robert Leabo 

Literacy I Final Exam 

Prompt 1 

 

As we begin our careers in the year 2014, we need to be willing to experiment with all 

kinds of mediums, by which our students can successfully become literate individuals. Gone are 

the days that the students simply pull out a pen and paper and write their responses. In today’s 

society, students utilize Smart-boards, I-pads, I-pods, laptops and a myriad of other digital 

literacies and I think that’s fantastic. Having this knowledge, I will tailor my lesson plans to 

incorporate these technological advances and be open minded to the inclusion of even more as it 

progresses. To ensure the success of a 4
th

 grade code-reader, or any struggling, reader it’s 

absolutely essential to utilize technology when developing lesson plans, because the benefits are 
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substantial. Using that premise, I will speak to the definition of who a “code-breaker” is; 

describe how the five pillars of literacy impact comprehension and will create a lesson in which 

technology is utilized to its greatest potential to help the student. 

 To begin, it’s prudent to briefly define what literacy means, because it will be the theme 

that ties this paper together. Literacy is the 

ability to read and write and sadly, per my 

individual research, many citizens are 

illiterate. It’s a problem that needs 

addressing. A “code-reader,” is a student 

who, focuses on the code, not meaning, when 

he reads. According to Judith Lindfors, “A 

[code-reader] is oriented toward making 

sounds [not] toward making sense,” (35). 

With that premise in mind, if a fourth grade 

student is a “code-reader”, he is seriously 

limited and requires special intervention. I 

feel that a digital assignment would help, 

because it would be more interactive.  

According to the National Reading Panel’s “five pillars of literacy,” This fourth-grader is 

probably proficient in phonemic awareness and phonics, as he knows the words/letters make 

sounds, but has limited fluency, vocabulary, and comprehension skills. All pillars are important 

and heavily support each other in literacy success. I would target these three critical areas in a 

digital lesson plan. I would create a digital lesson plan featuring the very simple reading of “The 

Neigh·bor·hood  

1. The people in your town or 
community 

 

Examples: 

In my neighborhood there is one school. 

In John’s neighborhood, there are 1000 people. 

In Erik’s grandparent’s neighborhood, there are 

no children. 

What is your neighborhood like?  
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Skeleton Key,” by Kelly Hashway. It’s a short read in which a young boy dreads spending time 

at his grandfather’s house, as it’s “boring,” but discovers the skeleton key, which unlocks a room 

in which there are all types of games. His grandfather teaches him pool. It’s a short read; yet a 

code-reader would probably have difficulties with it. Afterward, there are comprehension 

questions to assess the student’s understanding. I would digitize the assignment and post it on the 

class’s website. The fourth-grader would read the passage and then answer the questions. If my 

predictions are correct, he will fail the assessment component, which is okay, as it would help 

with the re-read. The student will be able to see his errors and will be requested to take the 

assignment again.  

This time, however, the assignment will be more animated and active, per the advances 

that technology brings. The student will be allowed to click on the trouble words, which I 

hypothesize, would be “irregular” sounding words (tenses) such as: rang and possibly 

multisyllabic words such as “neighborhood.” When the student clicks on the word it will pop up 

in a separate window, which will define the word, give definitions of the word, and allow for the 

student to examine and create examples in which the word will be used. Moreover, there will be 

an option for the student to click and hear the word being pronounced. So that the goal will be 

instead of the child struggling while attempting to pronounce the word 

“sss…sskk…eehh…ell...ehh..ttt…on”; he will hear the word “skeleton” and will be able to 

practice it. It’s important for students to improve their vocabulary, because it’s so important in 

achieving literacy success. After, he’ll write the word down. 

This assignment would be effective, because it allows for the student to advance his 

vocabulary knowledge. The student would be required to maintain a personal dictionary of 

troubling words. I want to provide multiple opportunities, via the exercise outlined above, for the 



 

 

52 

 

code-reading student to engage and interact with the troubling words. He can hear and see the 

words being pronounced, which would benefit the phonemic and phonetic awareness as well as 

he would add them to his vocabulary (neighborhood, for example) would become part of his 

personal dictionary, which he will practice, and would advance his fluency. Every time he 

encounters the word “neighborhood,” he knows and doesn’t struggle with it. He can instantly 

recognize it. Moreover, the more words a student can identify, his reading comprehension 

improves. All of the pillars are supported. I would also add that adult supervision, guidance, and 

support are also essential to assisting this student.  

 This is a simple, yet effective digital assignment that I feel would strongly benefit a 

struggling fourth-grade reader. It will allow for him to take his time and discover the words. 

Moreover, it will allow for him to learn any words that he might not know and add them to his 

own personal dictionary, which he will practice and build schema. This is an assignment I 

probably would utilize in a class with both struggling and non-struggling readers, as it would 

help many kinds of students.  
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Vocabulary as Essential to Literacy 

Robert Leabo 

Literacy I, spring 2013 

Scales 

Abstract 

 This paper is written to explore the established “five pillars” of literacy of reading and 

writing. The five pillars are: phonemic awareness; phonetics; fluency; comprehension and 

vocabulary. All are important and essential to improve a child’s reading and writing skills; they 

are set up as “pillars” to reinforce the need for all of them as foundational. This paper’s purpose 

is not to discredit or discount the importance or legitimacy of the other four pillars, but rather 

focus on the importance of a strong vocabulary. Referring to the academic research of the field, I 

will speak about vocabulary’s importance and more importantly, attempt to speak to the negative 

consequences of a simple or weak vocabulary. Marchand-Martella et al. (2013); Irwin et al. 

(2012) and Jalongo et al. (2011) assert that a strong vocabulary is essential to literacy, academic, 

and life success. Moreover, they discuss, in-depth the negative consequences of limited or 

deficient vocabulary and propose strategies in the classroom that teachers can use, in the early 

years, to help students realize a stronger vocabulary, which can be used in conjunction with the 

“content vocabulary,” that children have the most problems with. To pose an analogy: If DNA is 

the building block of life, then surely vocabulary is the building block to strong literacy skills.   

 

Key words:  content- vocabulary, literacy, pillars, reading, vocabulary, writing 
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Vocabulary as Essential to Literacy 

 

 Marchand-Martella, N.E., Martella, R.C., Modderman, S.L., Peterson, H.M., and Pan, 

S.(2013) lay out the problem and consequences of an illiterate population. The consequences are 

severe:  

Consider the following statistics […]: About two-thirds of eight and twelfth 

graders read below grade level; 32% of high school graduates are not prepared for 

college-level English composition courses; 40% of high school graduates do not 

have the literacy skills required by employers; and 1.2 million students drop out 

of high school every year with literacy skills lower than those in most 

industrialized nations (Marchand-Martella et al., 2013, p. 1).  

These statistics, from 2013, paint a cold and disheartening view of society, because more-and-

more of its citizens are uneducated and illiterate.  

Part of the problem that is attributed to children’s illiteracy is that the children lack the 

exposure to what Marchand-Martella et al. refers to as “academic literacy.” That is, “the kind of 

reading proficiency needed to draw meaning from advanced narrative text and content-area text. 

[It] also requires reading proficiencies such as being able to make inferences from text, [learn] 

vocabulary from context, [make] intertextual links, and [summarize] the main ideas within a 

text” (Marchand-Martella et al., 2013, p.2). They argue that children lack the exposure to the 

more complex types of content-literature so students never develop the skills to be able to 

comprehend them when they read them in the middle school and high school levels. They 
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propose the solution that children should be exposed to more nonfiction text so that they can 

work with it and develop a deeper meaning and understanding of content-based vocabulary.  

However, we cannot discount the importance of a strong vocabulary. Vocabulary 

development is defined as knowing the meaning of vocabulary. It should be noted that all articles 

point to the children’s struggle with vocabulary as entering the classroom with “grossly limited 

vocabularies compared to other classmates,” (Marchand-Martella, et al., 2013, p. 9).   Why is this 

important? This is important because it explains the obvious fact that students, who lack a strong 

vocabulary, will lack the necessary skills to develop a strong understanding of the text. Perhaps 

less obvious, as noted in the article, is the division of vocabulary.  

Vocabulary [is] divided into three different tiers: tier 1 vocabulary are vocabulary 

students are already likely to know (e.g. happy, baby). Tier 2 vocabulary [is] 

vocabulary that often appear in text and are more complex though not uncommon 

(e.g. coincidence, absurd.) Tier 3 vocabulary [is] vocabulary that [is] specific to 

different content areas (e.g. spelunker, hydrogenous) (Marchand-Martella, et al., 

2013, p.10).  

Students, not surprisingly, develop vocabulary in stages. If students have a limited tier 1 

vocabulary, they will have problems progressing to tier 3. The solution, as proffered in the article 

is to constantly reinforce and expose them to higher-level vocabulary. We can do this via a 

multitude of exercises. 

Marchand-Martella, et al. (2013) offers five opportunities for vocabulary growth. First 

teachers must post the vocabulary in the classroom so that students are exposed to it and can 

pronounce them. Second, teachers should provide student-friendly definitions so that students 
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can get a more simplistic definition, which will help develop meaning. Third, teachers need to 

put the vocabulary into a context and make connections, or relate them to students’ lives.  I think 

this is important to remember because vocabulary does not exist in a vacuum. If we want our 

students to know words, we need to provide them the opportunities to personalize and interact 

with them. Fourth, teachers can use games and concept maps so that students can develop a 

framework for vocabulary. The constant usage and reinforcement coupled with 

personalization/experience is key to achieving success. That is, when the students live the 

vocabulary, they know them. Moreover, if we encourage the students to replace terms like 

“stuff” and “things” with the correct term, they will be more successful. Their vocabulary will 

grow. 

 Irwin, J.R., Moore, D.L., Tornatore, L.A., and Fowler, A.E. (2012) also refer to 

the sobering fact that children are illiterate and assert that those who fall behind do not catch up. 

This article, however, focuses on literacy development in emergent readers and makes the 

distinction between “learning to read” (what children do); and “reading to learn” (what 

adolescents and adults do). Again, it points out those students who fail to do this, have serious 

deficits in content-areas. This article also states that many students come to school with an 

underdeveloped vocabulary and need to learn new vocabulary. However, “research indicates 

[that] there is currently minimal instruction in vocabulary in the early elementary grades; 

teachers typically do not focus on explicit vocabulary instruction until third or fourth grade, 

when it is already too late for kids to catch up” (Irwin et al., 2012, p.3). We also need to ensure 

that we do not become too reliant on fiction books and expose students to nonfiction as well 

because, as stated by Jalongo, M., and Sobolak M. (2011), “the problem with this method is that 

the vocabulary in commercial anthologies for young readers are often vocabulary that the 
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students already know—tier 1 vocabulary—that tend to reinforce, rather than build, 

vocabulary”(Jalongo et al., 2011, p.3).  

This, too, is a problem, because it is our job—as teachers—to set our students up for 

success. Arguably prevention and intervention are two important techniques that could be 

utilized to ensure students’ successes.  

The article addresses this issue with a simple answer: books. “Storytime can be utilized to 

help develop a rich expressive vocabulary for children […] furthermore, you can ask children to 

relate a new word to their own life” (Irwin et al., 2012, p.3). Again, the basic idea is that we—the 

teachers—are constantly exposing children to new vocabulary and allowing them to personalize 

the vocabulary and develop their own connections to the vocabulary. To simply introduce a 

word, “happy,” for example, and to define it with its definition and some characteristics is 

ineffective. Instead, we need to ask the students, “What does it mean to be happy?” “What does 

it look like?” “Can you show me happy?” “Do you know anyone who is happy?” At the level we 

will teach, we need to “[…] support vocabulary [by including] books with verbs that can be 

acted out,” (Irwin et al., 2012, p4). In effect, we are not only developing vocabulary, but also 

expanding schema and making the vocabulary more meaningful. 

 Jalongo et al. (2011) reinforces a lot of the ideas of the others, however, further explores 

the challenges of vocabulary instruction and the consequences of vocabulary deficient children. 

Much like the class textbook, Children’s Language by Judith Wells Lindfors, this article asserts 

that there is a strong connection between the environments in terms of children’s vocabulary 

development.  “There is strong evidence that the home and school environments exert a powerful 

influence on both the size and the depth of children’s vocabularies” (Jalongo et al., 2011, p.3). If 
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they are exposed to a wide array of vocabulary at home, then they will come to school with a 

deeper meaning of vocabulary. However, this also poses a problem as outlined in the article, 

because children misunderstand context of word use, “When they hear an adult mention the need 

to buy a box of nails, or hear someone say, ‘the singer was great—she really nailed it!’ they may 

be puzzled by these uses of the word” (Jalongo et al., 2011, p.3).  We need to not only teach 

vocabulary, but uses with our students. 

Again, the way in which we can “teach” vocabulary is by allowing students to experience 

it. Jalongo et al. (2011) maintain that we should provide instruction which includes questioning, 

clarifying, repeating, pointing to vocabulary, supplying examples, and providing “child-friendly” 

definitions and that it needs to be interactive. It concludes the paragraph by saying, “When 

students are active participants in vocabulary instruction, more vocabulary vocabulary are 

learned,” (Jalongo et al., 2011, p.4). This is a simple yet necessary reminder that we need to 

promote interaction with the vocabulary, not simple “instruction.” Which is clarified in the 

following paragraphs and explores the benefits of technology and interactive technology (audio 

books), for example, where in students can interact with and control the rate of narration. Jalongo 

et al. defines the interactions: enactive, iconic and symbolic to maximize comprehension. The 

enactive child “performs,” to connect with the language; the iconic uses concrete objects or 

pictorial representations to support vocabulary growth and make the language that is heard more 

understandable. Gradually children can begin to connect the symbolic mode (e.g., letters, 

vocabulary, etc.) with the enactive and iconic modes,” (Jalongo et al., 2011, p.4). The students 

are learning-by-doing, that is experiencing the vocabulary and making them more meaningful. 

Jalongo et al.  concludes that we need to reinforce tier 1 vocabulary and expose them to tier 2 

and tier 3 vocabulary and offer strategies for doing so.  
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 Through the research, I realized that we do need to expose children to more challenging 

and content-filled text, introducing those tier 2 and tier 3 vocabulary, otherwise they become too 

“comfortable” and reliant on vocabulary that they already know and will not know how to tackle 

harder vocabulary when they encounter them. I also explain, through the research, that we need 

to promote literacy from the beginning and if students come in with a deficiency, we need to 

intervene and expose them, through various methods, to vocabulary. Students cannot survive in a 

world without vocabulary so we need take the necessary steps to ensure that we set our students 

up for success and not failure. 
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Robert Leabo 

Literacy I 

Spring 2013 

 

Subject:  5th grade ELA; reading and writing skills  

 

Title: “Alabanza” by Martin Espada; “Jorge the Church Janitor Finally Quits,” pp. 82-83 

 

Time: 40 minutes 

 

Objectives: 

 Students will define poetry and its elements. Students will write them down. 

 Students will learn about diversity in literature by reading “Jorge the Church Janitor 

Finally Quits,” by Martin Espada. 

 Students will learn about the author by reading a brief biography. 

 Students will reflect on diversity by writing their own poems. 

 

Materials: 

 Copies of the poem, “Jorge the Church Janitor Finally Quits,” by Martin Espada 

 If copies are not available: http://www.martinespada.net/Jorge_the_Church_Janitor.html 

 Handout on poetry elements and figurative language or literary elements 

 

Procedure: 

Introduction (1 minute): The teacher will introduce the topic of poetry and diversity in 

literature. 

Anticipatory Set (5 minutes): The teacher will write the question, “What is poetry?” on the board 

and students will write their answers. They can use words or complete sentences. We’ll discuss 

as a class the answers. The teacher will then hand out copies of the poem to each student in the 

class.  

http://www.martinespada.net/Jorge_the_Church_Janitor.html
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New Material (20 minutes): The teacher will tell students to take a minute to preview the poem. 

He will then read it to the class. The teacher will then instruct students on poetry’s elements, as 

outlined above. He will give each student a handout on poetry and figurative language. The 

teacher will emphasize: narrator (speaker); setting; characters; conflict; resolution; simile; 

metaphor and personification. After a discussion, the students will have a few minutes, in groups, 

to re-read the poem and identify the elements. The class will then discuss what each group found. 

The teacher will then ask students questions to assess their understanding and find out why they 

selected their answers. Then the teacher will introduce the topic of “diversity,” and that Martin 

Espada, a Puerto Rican writer, wrote Jorge as a Spanish Speaker, because of his own life 

experiences. Authors write from their own life experiences.  Students will ask for clarification on 

words they do not know. This will segue way into the reinforcement activity. 

Reinforcement Activity (13 minutes): The teacher will instruct students to look at their 

own lives and what makes them diverse or unique. Using that characteristic, they will now re-

write the poem placing themselves in Jorge’s shoes and become the speaker. The plot will stay 

the same, but the speaker’s background and motives for quitting will change. Students will learn, 

through this experience, we’re all different and come from various backgrounds.  

Closure (1 minute): The class will reflect on the experience and the students will take their 

poems home to finish for homework. The teacher will give credit for starting the poems. 

 

Formal Assessment: The teacher will give credit for starting the poem; he will collect them and 

assign a grade for completion the next day. 

Informal Assessment: Participation in the discussion. 

 

NYS Standards: 

Reading Standards for Literature, grade 5: 

  

 Determine a theme of a story, drama, or poem from details in the text, including 

how characters in a story or drama respond to challenges or how the speaker in a 

poem reflects upon a topic; summarize the text 

 Determine the meaning of words and phrases as they are used in a text, including 

figurative language such as metaphors and similes 

 Describe how a narrator’s or speaker’s point of view influences how events are 

described 

 Recognize and describe how an author’s background and culture affect his or her 

perspective 
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Writing standards, grade 5: 

 Write narratives to develop real or imagined experiences or events using effective 

technique, descriptive details, and clear event sequences 

o Orient the reader by establishing a situation and introducing a narrator and/or 

characters; organize an event sequence that unfolds naturally 

 Use narrative techniques, such as dialogue, description, and pacing, to develop 

experiences and events or show the responses of characters to situations 

 Use concrete words and phrases and sensory details to convey experiences and events 

precisely 

 Provide a conclusion that follows from the narrated experiences or events 

 Produce clear and coherent writing in which the development and organization are 

appropriate to task, purpose, and audience. 

 Produce text (print or nonprint) that explores a variety of cultures and perspectives 

 

Martín Espada 

Poet, Essayist, Editor & Translator 

Contact the Author 

  

Jorge the Church Janitor Finally Quits 

  

                              Cambridge, Massachusetts, 1989 

  

No one asks 

where I am from, 

I must be 

from the country of janitors, 

I have always mopped this floor. 

Honduras, you are a squatter's camp 

outside the city 

of their understanding. 
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No one can speak 

my name, 

I host the fiesta 

of the bathroom, 

stirring the toilet 

like a punchbowl. 

The Spanish music of my name 

is lost 

when the guests complain 

about toilet paper. 

  

What they say 

must be true: 

I am smart, 

but I have a bad attitude. 

  

No one knows 

that I quit tonight, 

maybe the mop 

will push on without me, 

sniffing along the floor 

like a crazy squid 

with stringy gray tentacles. 

They will call it Jorge. 
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from Rebellion is the Circle of a Lover's Hands 

 

http://www.martinespada.net/Jorge_the_Church_Janitor.html 

 

Robert Leabo 

Health, spring 2013 

NYS Health Portfolio 

Table of Contents: 

1. NYS Health Education Standards 

2. Intro to School Health/ Emotional Health 

3. Stress Management 

4. Healthy Eating/Physical Activity 

5. Sexual Health 

6. Drug Abuse and Prevention  

7. Violence and Prevention 

8. Death and Dying 
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INTRO TO SCHOOL HEALTH/ EMOTIONAL HEALTH: 
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Promoting Health and Emotional Well-Being in Your Classroom, Page and Page. P. 15 

 

SAMPLE LESSON PLAN 

Lesson plan title: Boo to Bullying! 

Grade: 5
th

 grade 

Time: 40 minutes 

Objectives:  

 Students will define bullying as “the repeated infliction or attempted infliction of 

injury, discomfort, or humiliation on a weaker student by one or more students with 

more power” 

 Students will compile a class list of behaviors that demonstrate bullying  

 Students will compile a class list of strategies and resources they can use to stop 

bullying. 
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Required materials: 

 Bully, by Patricia Polacco. Enough copies for the class. 

 Computer with internet access 

 Writing utensils and paper 

Procedure: 

Introduction (1 minute): Teacher will introduce topic of bullying and hand out copies of the book 

Bully, by Patricia Polacco to each student. 

Anticipatory set (5 minutes): Students will draw a picture of what they think a bully looks like. 

They will also write characteristics or words associated with this picture. The class will share 

their pictures. The teacher will walk around the room and assist students if necessary. 

New content (23 minutes): The class will do a shared reading of the book. The teacher will 

begin and choose students to read. The class will stop reading at various intervals to discuss and 

review what they have just read. After the reading, the teacher will ask for the students’ 

reactions. Afterward, the teacher will show the students the following websites: 

http://pbskids.org/itsmylife/friends/bullies and http://www.stopbullying.gov. The teacher will 

navigate through the pages, but emphasize the definition of bulling found on each website; the 

effects of bullying; and the get help now/ online resources for preventing bullying and creating a 

safe classroom environment.  

Reinforcement activity (10 minutes): Students will compile a classroom guide on bullying. 

Pooling together all of the resources and materials, each student will be responsible for a page in 

the book and will address: the definition of bullying; who the bullies are; who the victims are; 

what are the effects of bullying; and what are some strategies students can use to stop bullying? 

They will include the online resources as well as community/ school resources. The pictures that 

the students drew at the beginning will also be included. The students will write their name on 

each page they write. The teacher will support the students and then assemble the book after 

class. This might lead into another class period. 

Closure (1 minutes): The teacher will ask for final thoughts and comments and collect the pages 

to the books as well as the pictures.  

Formal assessment: The pages that each student was responsible for can be formally assessed 

to ensure that the answers are competent and appropriately reflect the material studied. There 

must be definitions of what bullying is; bullying behaviors; and strategies on how to stop it. 

Plan for independent practice: Students will reflect on bullying in their own life. They will 

learn to identify it and attempt to stop it, if necessary. Perhaps they self-reflect and find that they 

engage in inappropriate behaviors. 

http://pbskids.org/itsmylife/friends/bullies
http://www.stopbullying.gov/
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Adaptations (for LD students): Assist the student with the reading and offer support during 

the lesson and reinforcement activity. 

Connections to other subjects: 

 Math (statistics); Science; ELA 

Standards addressed: 

 Standard 1, Personal Health and fitness 

o Apply prevention and risk reduction strategies to  adolescent health 

problems 

 Standard 2, A Safe and Healthy Environment 

o Demonstrate personal and social skills which enhance personal health and 

safety 

 Standard 3, Resource management 

o Demonstrate the ability to access community health services for 

prevention, illness and emergency care. 

 

Books: 

Bully, by Patricia Polacco  

 In this book Polacco addresses cliques and online bullying; two elements which seem to 

be running rampant in today’s society. Lyla finds a great friend in Jamie on her first day of 

school, but when Lyla makes the cheerleading squad and a clique of popular girls invites her to 

join them, Jamie is left behind. Lyla knows bullying when she sees it, though, and when she sees 

the girls viciously teasing classmates on Facebook, including Jamie, she is smart enough to get 

out. But no one dumps these girls, and now they're out for revenge. We will read this book as a 

class and use it to drive the lesson on bullying. 

Bullies Are a Pain in the Brain, by Trevor Romain (Illustrator) and Elizabeth Verdick 

(Editor) 

 This is a nonfiction book, which basically serves as a how-to guide for dealing with 

bullies. It teaches children what to do when confronted by a bully. The book blends humor 

and the serious, practical suggestions for coping bullies. It reassures students that they are not 

alone and it’s not their fault if they are being harassed. It’s a psychological book, because it 

explores who bullies are and why they do what they do; as well as offer suggestions of how 

they can change their own behavior and get along with others and feel good about themselves 

without making other people miserable if they read the book. It’s not just for victims, but the 

book serves as necessary read for all of those involved in the bully cycle. NONFICTION. 



 

 

71 

 

 

The Night The Bells Rang, by Natalie Kinsey-Warnock 

 During the final year of World War I, Mason's secure Vermont farm life is disrupted by 

Aden, a teenager who bullies him. After Aden runs away, joins the army, and is killed, 

Mason deals with his feelings and his confusion. This is a great book, which deals with 

bullying and its affects. From the beginning we meet Mason, who has been bullied, and then 

to cope, with-or-without realizing, he lashes out on his younger brother. We learn that 

bullying is a vicious cycle that affects more than just the people involved. We’ll read this 

book and discuss bullying and lying, because often times, the two go hand-in-hand, because 

students feel shame and anger and have no healthy ways of dealing with this subject. 

FICTION. 

 

Websites: 

http://pbskids.org/itsmylife/friends/bullies/ 

 This is a very simple instructional website that defines bullying and deals with all the 

steps of how to handle it. It has a “Are you a bully?” section so that students can self-analyze 

and see if they have fallen into the bully category and if they have, change their attitude and 

behavior. It’s very useful because often times we engage in behavior without realizing its 

harmful effects on others so this website gives students the chance to reflect and grow. It 

gives tips on how to start “bully free zones,” so that students can support they need at the 

schools, which unfortunately is where most of the bullying occurs. It also provides a list of 

good books about bullying. 

 

http://www.stopbullying.gov/ 

 This is a government sponsored website in which it explores all of the issues related to 

bullying. It defines what bullying is and discusses the types of bullying, cyber bullying, for 

example. It highlights the signs/symptoms that someone is being bullied or someone is 

bullying others as well as discusses the negative psychological effects. On the website there 

are also suggestions on how to stop bullying when you see it; prevent it from happening; and 

a list of people to contact if it’s happening. The “get help now” section easily demonstrates 

solutions to problems. I would print the list out and place it in the classroom so that students 

always know who to call. 

http://www.thetrevorproject.org/ 

http://pbskids.org/itsmylife/friends/bullies/
http://www.stopbullying.gov/
http://www.thetrevorproject.org/
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 This is similar to “stopbullying.gov,” however it’s more geared towards preventing 

suicide attempts among LGBT youth. Finally we are recognizing that in this country LGBT 

youth (lesbian, gay, bisexual, transgender) youth account for most of the suicide attempts in 

school. This website is dedicated to stopping it. On the website there are links that provide 

information that anyone can use to determine whether someone they know is or has 

attempted suicide. The website provides various methods to contact The Trevor Project in the 

hopes of preventing suicide attempts. There is a 1-800 number as well as chat rooms and a 

question section on the website for students who wish to remain anonymous, but seek help. 

There are also resources and suggestions on how people can seek help in their own 

communities as well as start their own chapters to assist in suicide prevention. 
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STRESS MANAGEMENT: 
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SAMPLE LESSON PLAN 

Lesson plan title:  Stress management techniques 

Grade: 5
th

 grade 

Time: 40 minutes 

Specific objectives: 

 Students will define the types of stress; 

 Students will identify symptoms of stress; 

 Students will learn about healthy techniques they can use to cope with stress. 

Required materials: 

 Power point 

 100 piece ball set 

 Paper  

 Pencil or pen 

Procedure:  

 Introduction (1 minute): Teacher will introduce topic of stress management. 

 Anticipatory set (2 minutes): Students will stand in a circle, while the teacher stays 

outside.  The teacher will throw one ball at one student who will then continually throw it 

to someone else in the circle. The teacher will keep adding balls (up to 100, if possible) 

until the students drop them or time runs out. The balls symbolize stress in the student’s 

life.  Afterward, teacher and students will reflect on the symbolism of the game and how 

it introduces the topic of stress and stress management. 

 New content (20 minutes): Teacher will click through powerpoint and facilitate a 

discussion. Students will take notes. Teacher will emphasize: the types of stress: eustress, 

distress, hyperstress, and hypostress. Teacher will also emphasize that not all stress is 

“bad.” Teacher will explain to the students that the body goes through the General 

Adaptation Syndrome during stressful periods. The teacher will discuss signs and 

symptoms that you are stressed and finally healthy ways of coping with stress. Students 

will ask questions and take notes during the presentation. 

 Reinforcement activity (15 minutes): The students will answer the questions on the 

“review slide.”Students will not be allowed to use notes.  
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 Closure (2 minutes): The teacher and students will reflect on the “ball game” and how 

they felt. The teacher will also allow for final questions or comments. Students will hand 

in their answers to the “review slide” questions. 

Formal assessment:  The students will answer the questions on the “review slide.” The answers 

will be collected and given a quiz grade. The students will have the opportunity to correct the 

quizzes later. 

Plan for independent practice: Students will keep a journal of their daily stressors and how they 

deal with them. They will reflect on whether their coping techniques are unhealthy or healthy. 

What can they learn or improve? 

Adaptations (for students with disabilities):  If students cannot stand, allow them to sit. Provide 

help if needed. Discuss, slowly the lessons and provide a lot of opportunities for repetition and 

for questions. 

Extensions (for gifted students): Students can further explore any topic we’ve discussed in 

greater depth and present on it. 

Possible connections to other subjects: 

 Biology; ELA 

Standards addressed:  

 Standard 1:  Personal Health and Fitness  

o Apply prevention and risk reduction strategies to adolescent health problem 

o Demonstrate the necessary knowledge and skills to promote healthy adolescent 

development 

o Analyze the multiple influences which affect health decisions and behaviors 

Books: 

 A Boy and a Turtle: Children learn visualization techniques, by Lori Lite and illustrated 

by Kimberly Fox. 

 This book teaches children stress management by allowing them to visualize (or image 

fill) their bodies with the colors of the rainbow. The gentle but powerful visualization 

techniques stimulate the imagination. It creates a positive impact on health, creativity and 

performance helps lower stress and helps heal the body faster and with less pain. I would 

read the book to my students and they would close their eyes and follow the directions. They 

would follow the steps of the little boy in the book. It’s simple, yet can be taken outside the 

classroom. FICTION. 
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 Affirmation Weaver: Children increase self-esteem, by Lori Lite and illustrated by Max 

Stasuyk 

This is a book which serves two functions: helps increase-self esteem and decreases 

stress and anxiety. Often times, children can’t cope with stress, because they have little self-

esteem; self-control; and no mechanisms for coping. This book turns self-doubt (a stressor) 

into self-belief. Children relate to the dolphin in the story as the sea creatures show him how 

to believe in himself. The children build inner strength as the sea creatures weave a web of 

positive statements. The “feel good” technique can be used to bolster self-image, manage 

stress and anxiety, and accomplish goals. FICTION. 

Websites: 

http://kidshealth.org/teen/your_mind/emotions/stress.html# 

This is a website that more or less reinforces the lesson plan on “stress.” It defines stress, the 

different kinds of stress, and helps students deal with it. It outlines different suggestions or 

techniques for handling stress in a healthy way.  

http://www.livestrong.com/article/98155-stress-relief-activities-kids/ 

This website is a good resource for stress management techniques. It can be used in 

conjunction with some of the techniques outlined in the lesson plan or can serve as 

alternative. Students can log onto the website and if they wish, utilize some of the healthy 

options for stress management.  

http://www.stressfreekids.com/ 

This is website focused on children, but geared toward teachers. It contains a lot of resources 

(books and CDS), that contain good information about stress and stress management. On the 

website there are already pre-made lesson plans on how to teach students about stress 

management, which can be used in conjunction with my written lesson plan. Most of the 

resources focus on relaxing the body, doing yoga, breathing etc as well as focusing on the 

psychological effects of stress and how to deal with them so that they don’t grow into larger 

problems. 
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HEALTHY EATING/ PHYSICAL ACTIVITY: 
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Books: 

Eat Healthy, Feel Great, by William Sears et al.  

 This is a very simple children’s book which narrates the importance of a proper diet. It’s 

an easy read, however could be used with the upper level elementary students, because it 

reinforces the idea that different foods play different roles in their lives. It utilizes the “red, 

yellow, and green” stoplight to help children make informed decisions about foods. For 

example: “green means go so students know they can go ahead and ‘eat all they want.” As a 

caution, however, we need to warn students that they can’t just the large quantities regardless 

of the food type. We also need to remind them about the balance of diet and exercise. The 

book has good visuals for students to see what the foods are that they can eat and the foods 

they should avoid. For example a “yellow light,” means students can enjoy the fatty and 

sweet foods, however should slow down and then students are cautioned to avoid the red 

light foods. We could make a classroom list categorizing foods into “yellow; green; or red” 

foods as demonstrated in the book. FICTION. 

Exercise (Being Healthy, Feeling Great) , by Robyn Hardyman 

 This is a simple instructional guide on the importance of exercise and its positive effects 

on the body. The book teaches students about all of the various activities they can do: playing 

sports; walking; or cycling to school, for example, which are defined as exercise. The book 

explains the importance of exercise and how it helps create a better mood, improves sleep, 

and boosts bone density, which leads to fewer fractures. She discusses the need for pre-and 

post work out routines and help students build up a routine for lifelong fitness. She also 

suggests sports to try to help build up a routine. We can read the book as a class and discuss 

the topics as they come. NONFICTION. 

Websites: 

http://www.choosemyplate.gov/index.html 

 This is a government sponsored website which marries the importance of diet and 

exercise as both are required to live a healthy, prolonged life. On the websites there are links 

to rich information about the importance of diet and exercise; as well as activities, such as 

my plate, that they students can utilize in their own lives to help not only select healthy and 

well portioned meals, but implement exercise into their daily routines. It offers tips and 

suggestions as well on how to live a healthy life. 

http://www.brainpop.com/health/ 

http://www.choosemyplate.gov/index.html
http://www.brainpop.com/health/
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 Who doesn’t love Brain Pop? It’s a website dedicated to exploring issues in children 

friendly ways. On the websites there are videos corresponding to the various topics, nutrition, 

for example, that the students can watch and discuss. There are also quizzes on each of the 

videos to reinforce the material; activities, such as the my plate where students can classify 

foods; a q&a section so students can receive answers to common questions; more in-depth 

information on the “FYI” page as well as other games and activities which reinforce the 

material that the students can explore. This is a great website and should be on a teacher’s 

favorites list.  

http://www.livestrong.com/myplate/ 

 This is a website which offers students the opportunities to count (track) their calories. 

Students will enter their information (gender; weight; height; etc) and track the amount of 

calories they consume in a day as well as document any exercise they have completed. 

Students will set a “calorie goal,” as well as modify their weight goals, enter the required 

information, and the website calculates how many calories the children have consumed; how 

many they have left or, if they need to, how much exercise is required to balance. Students 

can start to learn how many calories they consume when they eat their favorite foods. 

However, we need to caution students about healthy diet and exercise so they don’t abuse 

this website. With proper education I think a 4
th

 or 5
th

 grader could easily handle this. 
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SEXUAL HEALTH 
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SAMPLE LESSON PLAN 

Lesson plan title:  Introduction to Sexual Health: STIS, HIV and AIDS 

Grade level: 5
th

  

Time: 40 minutes 

Concept/ topic to teach: STIS, HIV, and AIDS 

Objectives: 

 Students will define STIS, HIV, and AIDS as “communicable” diseases; 

 Students will identify symptoms of each; 

 Students will learn prevention methods to protect themselves 

Materials: 

 Pre-folded slips of paper labeled “+”; “-“; and “?”; 

 Power- point presentation/ print outs for LD students; 

 Text book 

Procedure: 

 Introduction (1 minute): The teacher will introduce the topic of “STIS and methods of 

prevention”  

 Anticipatory set (5 minutes):  The teacher will instruct the students to stand in a circle. 

The teacher will walk up to the first student and shake his hand. The teacher will then 

hand him a folded slip of paper, the student will not look at the paper. That student will 

shake the hand of the next person and then hand him a folded slip of paper and he will 

not fold it. The process will continue until every student’s hand has been shook and each 

student has a piece of paper. Students will be instructed to open the paper. Students who 

have “+” = Positive for STI; “-“ =” negative; and “?” = undefined or unknown status. 

This shows that these STIS are “communicable” or passed through a handshake, which 

symbolizes sex. 

 New content (20 minutes): Teacher will click through power point and stop to allow for 

discussion. The teacher will informally assess by asking students questions during the 

presentation. Students will take notes. Teacher will emphasize: 

o STIS/HIV as “communicable,” that is, transmitted from one to another; 

o STIS/HIV are bacterial, fungal, viral or protozoal and each has its own symptoms 

and (possible) treatments; 

o Prevention methods: safe sex = condoms; safer sex = abstinence 

 Reinforcement activity (10 minutes): “Ticket out the door”: Students will fold a piece of 

paper into quarters and label each section “What we learned about today”; “This is 

important because”; “A picture or diagram about this topic”; and “Questions,” and hand it 
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in as they leave. Students can write whatever they wish, however must include: definition 

of “communicable” disease; what are some of the various STI signs and symptoms and 

prevention methods. Teacher will formally assess the answers and see if key concepts are 

reflected. Students may use word-for-word answers or use their own words. Teacher will 

use the answers to create a quiz on the material and for clarification. 

 Closure (5 minutes):  Teacher and students will reflect on opening activity; students will 

watch the “Brain Pop” video on HIV/AIDS and will see what the virus does and how it 

can lead to AIDS: 

http://www.brainpop.com/health/diseasesinjuriesandconditions/aids/preview.weml the 

teacher will also watch the video and answer questions at the end. The students will hand 

in their “ticket out the door” activity. 

 

Formal assessment:  Teacher will evaluate the “ticket out the door” activity. He will give credit 

for completion as well as check for accuracy on key themes. The teacher can use the responses to 

write a quiz at the end of the unit. 

Informal assessment: Participation in the activity and discussion will also be evaluated.  

 

Independent Practice: Students can go to the library and research more information about the 

various diseases. They can learn about prevalence in populations. 

Adaptations (for students with disabilities): If physically demanded, make arrangements; also 

provide handouts of the presentation for LD students. 

Extensions (for gifted students): They can look at statistics and complete visual diagrams about 

the number of cases of an STI/HIV/AIDS there are in their area for a personal connection. 

Connections: Biology; Math; ELA 

 

Standards addressed:  

 Standard 1, Personal Health and Fitness 

o Apply prevention and risk reduction strategies to adolescent health problems; 

o Demonstrate the necessary knowledge and skills to promote healthy adolescent 

development. 

o Analyze the multiple influences, which affect health decisions and behaviors. 

 

 

Books: 

http://www.brainpop.com/health/diseasesinjuriesandconditions/aids/preview.weml
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It's Perfectly Normal: Changing Bodies, Growing Up, Sex, and Sexual Health (The Family 

Library) by Robie Harris et al.  

This is a great children’s book that introduces the topic of sexuality. It’s a very candid book, 

which addresses issues like dating, sexual reproduction, attraction, etc, however it’s not 

vulgar. It provides child appropriate graphics (visuals) which support the text, which is also 

simplistically written and easy to understand. It never forgets the target audience (10+) and 

provides a plethora of tips and up-to-date answers on the questions that children will have. It 

gives them the information they need to make responsible decisions and stay healthy. 

NONFICTION. 

 

Those are MY private parts, by Diane Hansen 

 This is a children’s book geared toward sexual abuse education and prevention. Its 

primary message is “America, please teach our young children about their sexuality before 

the child molester does.” The book is written in rhyme, but provides parents/teachers a 

starting point for having important, candid discussion with their children/students about 

recognizing and preventing sexual abuse and provides a slew of information and statistics 

that we need to be aware of. Along with puberty and sexuality children need to know that 

there are people who are unhealthy and will try to harm them. This can be used in 

conjunction with a unit on relationships during puberty. 

Websites: 

http://www.plannedparenthood.org/parents/talking-kids-about-sex-sexuality-37962.htm 

 This is a website tailored toward parents, however it has a lot of great resources that 

teachers can use in the classroom when talking about sex and sexuality with their students. 

More than anything it has a lot of useful and helpful suggestions for starting the 

conversations about sex with children. It’s very simplistically designed and user friendly; 

simply click on the links which offer in-depth answers to those questions. One particular 

topic that I would call attention to is the “Parenting LGBT and questioning kids,” because 

that is a topic, unfortunately, which is mishandled or neglected entirely. Teachers can use the 

information when developing lesson plans. 

http://kidshealth.org/parent/infections/std/talk_child_stds.html?tracking=P_RelatedArticle 

 This is another website geared to providing useful information as well as tips and tricks 

for initiating the conversation on sex and sexuality. The above link will take the user directly 

to the page on STIS/HIV and AIDS, because these are topics, which regardless of how the 

instructor feels, need to be discussed. It instructs the user on how to ask questions of the 

children to gauge their prior knowledge, “What do they already know about STI’s?” and 

allows for an open environment in which the child/student can express himself freely to get 

http://www.plannedparenthood.org/parents/talking-kids-about-sex-sexuality-37962.htm
http://kidshealth.org/parent/infections/std/talk_child_stds.html?tracking=P_RelatedArticle
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the education he needs. It also goes through the signs and symptoms of each STI as well as 

treatment and preventative methods. Teachers can use it, again, when developing a lesson 

plan to help aid in the discussion and preparation. 

http://teachers.teachingsexualhealth.ca/ 

 This is a Canadian website dedicated to the education of sexuality. The website offers 

premade lesson plans tailored to each grade and subject so teachers can utilize them or alter 

them to fit their own lesson plans when teaching the topic. There are also teaching tools 

(suggestions) of things the teacher can do to prepare their students for the lectures including 

setting ground rules and discussing the ‘characteristics of a sexually healthy teen’ so that 

students can learn that, more than anything, respect is necessary.  The website also provides 

games that can be used as either energizers or reinforces the lessons at the end. 
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DRUG ABUSE AND PREVENTION 

“Picture That” activity as described on p. 247 of the text. I drew a picture depicting the 

reason(s) why people use drugs. In class I would discuss alternatives and then drew the picture 

which reflects those alternative activities for reducing stress, gaining confidence, having fun, 

fitting in, becoming relaxed and so on. 

 

 

 

 

 

 

 



 

 

87 

 

 

 

SAMPLE LESSON PLAN 

Lesson Plan Title: Drug education and prevention. 

Grade level:  5 

Time: 40 minutes (x 2 days) 

Objectives: 

 Students will speculate reasons as to why people use drugs 

 Students will identify common drugs and their effects on the human body and family 

 Students will learn alternative activities to drug use 

Materials: 

 Paper and writing utensils 

 Computer with internet access 

 Power point presentation 

 Costumes 

 Cards with assigned roles/ characteristics; students will need to memorize 

Procedures: 

 Introduction (1 minute): Teacher will introduce topic of “drug studies” and request 

that students take out a piece of paper.  

 Anticipatory set (5 minutes): The students will be instructed to draw a “before” and 

“after” column. Students will respond to the “Picture That” activity in which they draw a 

picture(s) of reason(s) why people use drugs. After a few minutes the teacher will ask the 

students to share their pictures. The teacher will then pose the question: Are there 

healthier alternatives to drug use? This will lead into today’s topic. 

 New Content (20 minutes): The teacher will present the power point on common drugs 

(tobacco, marijuana, alcohol, etc.) and their dangerous effects on the body. Moreover, the 

teacher will emphasize that not only do these drugs affect the person’s body (their brains, 

lungs, hearts, etc.) but the use and addiction also has sociological consequences as well. 

This will be more explored in the second day, but it will be important for the students to 

know that drug use and addiction can result in familial violence, abuse, and destruction. 

Students will be introduced to the foundational information they need to know before 

participating in the “Talk Show,” which will serve as the lesson on the second day. 

Through the presentation and dialogue the students will develop a deeper understanding 
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as to why people use drugs and what these drugs do. The teacher will emphasize healthier 

alternatives and encourage open communication. 

 Reinforcement activity (5 minutes): Students will now, in the “after” column, draw a 

picture of healthy alternative activities for the person(s) to engage in. The teacher will 

serve as a supporter and will walk around the room answering questions. Students will be 

encouraged to add text to the pictures to explain their answers. 

 Closure (5 minutes): Teacher will collect the pictures; answer final questions and hand 

out role cards for the students to learn. He will tell them that they will participate in a 

talk-show in which they are the characters to simulate the negative effects that drug use 

can have. The teacher will be the show’s host, some students will be the drug users, 

others will be their children, and some will be the audience members who will be 

encouraged to ask questions. The teacher will then dismiss the class. 

Formal Assessment:  The teacher will collect the student’s drawings and assign a homework 

grade for completion. 

Informal Assessment: Students will be informally evaluated for participation in the class 

discussion.  

Independent Practice: Students can review the material for questions. They will also memorize 

their characters and do some research to make them more authentic. 

Adaptations (LD students): Provide additional support/clarifications where needed. 

Extensions (Gifted students): The students can do more in-depth research assignments on a 

particular drug we didn’t study in class. Or they can bring in articles they find in the newspaper, 

which deals with drugs, alcohol, and tobacco and present their findings to the class. 

Connections: Biology; ELA; math 

Standards: 

 Standard 1, Personal Health and Fitness 

o Apply prevention and risk reduction strategies to adolescent health problems; 

o Demonstrate the necessary knowledge and skills to promote healthy adolescent 

development. 

o Analyze the multiple influences, which affect health decisions and behaviors. 

 

Books: 

Drugs And Your Friends, by Sue Hurwitz and Nancy Shniderman.  

 This is a nonfiction book, which offers information about drugs (tobacco, marijuana, 

crack, cocaine, heroine) and tells stories that help the readers learn how to avoid peer pressure. 
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We’ll read the book together and discuss the book’s contents and how it relates to the children’s 

lives. NONFICTION. 

The Pressure to Take Drugs, by Judith Condon 

This is another nonfiction book, which explains the negative consequences of drug abuse by 

offering in-depth information about abused drugs, including their negative mental, physical, and 

social effects. The book features photographs, diagrams, a glossary, an index and a list of 

resources for more help. This book will be used in conjunction with the power point and 

discussions in class for students to further investigate drug use and abuse and its effects on the 

human body. Maybe they use the books and present them as research projects to the class. 

NONFICTION. 

Websites: 

http://www.cdc.gov/healthyyouth/HECAT/ 

 The Health Education Curriculum Analysis Tool (HECAT) offers a lot of great 

information for teachers to discuss drugs and alcohol with their students. It has a lot of PDF files 

that the teachers can print out and use when making lesson plans and using the curriculum to 

plan drug/alcohol lessons in the classroom. It also has appendices, which offer resources for 

more information. 

http://pbskids.org/itsmylife/body/drugabuse/ 

The PBS website not only offers great links to additional resources (books and other websites), 

but it also has a lot of great information for the teachers to use with their students. It asks the 

questions and explores the answers that all students have regarding the various drugs and alcohol 

that they might have. It also addresses “rumors and myths,” which I think are important for 

students to know. Common clichés that they typically hear can be debunked with a good 

discussion. 

http://www.narconon.org/drug-prevention/ 

 Similar to Alcoholics Anonymous, “Narconon’s website offers a lot of good information 

regarding drug use as well. It offers curriculum and resources for teachers to discuss these issues 

with their students. There are resources; clips and videos; books that the teacher can utilize in the 

classroom. Moreover, the teacher can introduce these resources (+ AA) to their students if they 

themselves have a problem or know someone in their life who does. We don’t just want to 

educate the students about the drugs and their effects, but point them in the direction of help and 

assistance for themselves and others. 

 

 

http://www.cdc.gov/healthyyouth/HECAT/
http://pbskids.org/itsmylife/body/drugabuse/
http://www.narconon.org/drug-prevention/
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VIOLENCE AND PREVENTION: 

 

  

Meme created by, Robert Leabo 
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SAMPLE LESSON PLAN 

Lesson Plan Title: Signs of Child Abuse 

Grade: 5 

Time: 40 minutes 

Objectives: 

 Students will identify signs of abuse 

 Students will identify who the abusers are 

 Students will develop a list of trusted adults they can talk to and report abuse 

Materials: 

 The Right Touch: A Read-Aloud Story to Help Prevent Child Sexual Abuse, Sandy 

Kleven et al. 

 Poster board for completing Venn-diagrams 

 Markers 

 

Procedures: 

 Introduction (1 minute): Teacher will introduce topic of child abuse. The teacher 

will post the meme on the board. 

 Energizer (5 minutes): Students will react to the picture on the board. They can 

create a list of things they already know about abuse; connections to the picture; or any 

questions. The class will discuss. 

 New Material (20 minutes): The teacher will read the book The Right Touch, by Sandy 

Kleven et al., which is a book that identifies the signs and symptoms of child abuse. 

While the book talks about sexual abuse, we’ll have a discussion about the different kinds 

of abuse. The teacher will play the prepared power point presentation, which outlines the 

different types of child abuse, including emotional, physical, and sexual abuse. We’ll 

then talk about victims; who the perpetrators are; and create a list of trusted 

adults/resources we can turn to when abuse is suspected.  

 Reinforcement Activity (5 minutes):  Students will create a Venn-diagram comparing and 

contrasting the signs/symptoms; effects; and people involved with the various types of 

abuse. They will also write a list of trusted adults to whom they can report abuse, and a 

list of available hotline numbers they can phone and report abuse, if suspected. The 

teacher will assist and support. 
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 Closure (1 minute): The teacher will reiterate the importance of reporting child abuse and 

allow for any final comments and questions. The teacher will dismiss the class.  

Formal Assessment: The venn-diagrams will be collected and assigned a grade. Each student 

must participate in the creation of the poster.  

Informal Assessment: Students will be graded on participation in the lecture and discussion. 

Independent Practice: Students can start being more aware and make a list of suspected abuse. If 

they know of abuse, or have been abused themselves, they know what to look for and who to go 

to. 

Adaptations (LD Students): Teacher will offer additional support and will provide modified 

instruction as needed. 

Connections: ELA, biology, math 

Standards: 

 Standard 1, Personal Health and Fitness 

o Apply prevention and risk reduction strategies to adolescent health problems; 

o Demonstrate the necessary knowledge and skills to promote healthy adolescent 

development. 

o Analyze the multiple influences, which affect health decisions and behaviors. 

 

Books: 

 

The Right Touch: A Read-Aloud Story to Help Prevent Child Sexual Abuse, Sandy Kleven et al. 

 This is a small children’s book, but contains useful information that can be used with the 

older children. In the book, Jimmy and his mother discuss abuse. She tells him about the 

difference between touches that are positive and negative. Moreover, she tells him how to resist 

abuse, and affirms that abuse is not the victim’s fault. We’ll read it as a class, briefly, and talk 

about the book’s messages. FICTION. 

Please Tell: A Child’s Story about Sexual Abuse, Jessie. 

 This is another child’s book abuse sexual abuse. This book emphasizes more the need to 

communicate that abuse is happening; has happened; or that you’ve been abused. It reaffirms the 

message that “it’s okay to tell; help can come when you tell,” and will allow students to start 

creating a list of resources/people they can turn to for help and guidance. That’s what we’d do 

with the book. 
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Websites: 

https://www.childwelfare.gov/can/ 

 This is a .gov, official website, which has a lot of good information that the government 

publishes. There’s information about the definitions of abuse; just what exactly is abuse. It also 

has, like we’ll learn, the different signs and symptoms of abuse. There’s statics, which can be 

used to not only emphasize the severity of child abuse, but students can keep them as a constant 

reminder. There’s also resources on who to contact and how to report abuse if it’s suspected.  

http://www.ocfs.state.ny.us/main/cps/ 

 This is another government website through the state of NY. Much like the other website 

it has a plethora of information about the types of abuse; signs and symptoms; frequently asked 

questions that might come up; and again, numbers (hotlines) and people to contact in case of 

abuse. Children can keep a log of all these resources. 

http://www.cappnyc.org/ 

 This is a child friendly/interactive website about child abuse. Much like the others it has a 

lot of good information, but also features “child friendly” activities such as videos featuring 

puppets, which discusses the topic and educates them about the phone number they can call for 

help. This has a teacher packet; with information teachers (and parents) can use when developing 

lesson plans and having these conversations. There’s also links to programs and news/events that 

the teachers can follow up on and keep current.  
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DEATH AND DYING: 

 

 

Books: 

After a Suicide: A Book for Grieving Kids, The Dougy Center 

 This is a hands on children’s book filled with constructive/therapeutic activities kids can 

do after having been exposed to suicide and/or death. It’s a griever’s book filled with drawing 

activities, puzzles, stories, and other advice from kids who have endured this. It’s also an 

informational text, which defines what suicide is; why people do it; the emotions associated with 

it; how to talk about it; and how to understand it and grow. It would be available in the class after 

a tragedy has occurred. NONFICTION. 

I Miss You: A First Look at Death, by Pat Thomas et al. 

 This is a child’s fiction book about the death and dying process itself. As hard as it is to 

understand and more difficult to endure, death is a natural part of life. This book presents that 

topic in a kid-friendly manner. It also emphasizes that it’s okay to be sad and have feelings about 

death. That’s part of the process too. Moreover, the book promotes positive interaction and 
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communication between children, parents, and teachers. Again, it would be utilized after a 

tragedy has occurred. FICTION. 

Websites: 

http://www.suicidepreventionlifeline.org/ 

 This is the National Suicide Prevention Lifeline. It’s an informative websites, which has 

links to “Facebook,” “Youtube” and “Twitter” pages for students who interact online. It educates 

on how we can help people who have attempted suicide or are in danger of.  There’s information 

about the importance of mental health and has resources for people to engage if they need 

assistance. More importantly, there are links to the various hotlines people can call for immediate 

assistance. 

http://www.thetrevorproject.org/ 

 Much like the other website, the Trevor Project is tailored toward LGBT youth who, 

unfortunately, are more likely to attempt suicide. Moreover, many of them do kill themselves. 

This has a breadth of knowledge about various programs and resources available to youth who 

are in danger. It discusses the history of Trevor and provides LGBT youth the chance to connect 

with others so that they do not need to feel “alone.” Often times, these students cannot tolerate 

the bullying; abuse; depression; and isolation they feel. Students can use the website as needed. 

http://www.save.org/index.cfm?fuseaction=home.viewPage&page_id=1 

 SAVE is a website dedicated to the communication and teaching of suicide prevention. It 

has all of the resources that the other websites offer, about signs and symptoms; how to prevent 

it; and who to contact, but it also features things teachers (parents) can do and say when 

addressing the issue of suicide. For adults who have troubles, it’s an excellent resource to begin 

with. Suicide is a very sensitive subject, so we need to discuss it properly.  
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Robert Leabo 

Social Studies 

Grade 5 

Topic: Introduction to Latin America, day 1 

Time: 40 minutes 

 

Objectives: 

 Students will learn that Latin America is comprised of countries in North, Central, and 

South America and some Caribbean islands. Students will demonstrate knowledge by 

filling out a map of the world. 

 Through dictation, students will learn that the European colonizers, known as 

conquistadores, destroyed the Maya, Aztec, and Inca civilizations and organized them 

into an encomienda system for 300 years. Students, in their own words, will define the 

system to demonstrate comprehension. 

 Students will view a powerpoint and study maps to see the connections of Latin America 

and the world. Students in the end will describe the connections. 

Materials: 

 Dictation 

 Blank maps 

 Powerpoint 

 Passports 

 Aztec, Inca, and Maya (DK Eyewitness Books) http://www.amazon.com/Aztec-Inca-

Maya-Eyewitness-

Books/dp/0756673208/ref=sr_1_1?s=books&ie=UTF8&qid=1366987124&sr=1-1 

Procedures: 

 Introduction (1 minute): Teacher will announce the topic of “Latin America” and 

that the class will study it for five days. Teacher will hand out passports and maps to each 

student. The passports will be used the second day. 

http://www.amazon.com/Aztec-Inca-Maya-Eyewitness-Books/dp/0756673208/ref=sr_1_1?s=books&ie=UTF8&qid=1366987124&sr=1-1
http://www.amazon.com/Aztec-Inca-Maya-Eyewitness-Books/dp/0756673208/ref=sr_1_1?s=books&ie=UTF8&qid=1366987124&sr=1-1
http://www.amazon.com/Aztec-Inca-Maya-Eyewitness-Books/dp/0756673208/ref=sr_1_1?s=books&ie=UTF8&qid=1366987124&sr=1-1
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 Energizer (5 minutes):Teacher will activate student’s prior knowledge of Latin America 

as students write a list of things they already know. The class will then share and create a 

“master list.” The list will serve as a reference of student’s prior knowledge. Students will 

write the list, as they will hit on many of the topics during the week. They will reflect on 

it at the end of the week. The teacher can use the answers to edit and create lesson plans. 

 New Material (28 minutes):  Teacher will read the prepared dictation, attached to 

the lesson plan.  Students will follow “standard dictation procedure,” in which they write 

the lines as they hear them. The students will briefly share their dictations. The teacher 

will share copies with students who didn’t complete it. Next the teacher will bring up the 

powerpoint, which contains a map. The teacher will point to the locations of Spain and 

Latin America and ask students to make predictions about movement and interactions 

based on their locations on the map. Students will take notes as the teacher also talks 

briefly about the history of Latin America. During the lecture on the Ancient 

Civilizations, students will browse pages from the book Aztec, Inca, and Maya (DK 

Eyewitness Books), which provides pictures and information about the cultures. Today’s 

lecture will emphasize on Spanish occupation and influence in the “New World,” what 

the “discovery” meant and the encomienda system.  Teacher will stop for discussion; 

questions; and will provide LD assistance, when needed. 

 Reinforcement Activity (5 minutes): Students will complete a map of the world, 

attached. They will draw a diagram, which represents the encomienda system. Unfinished 

work will be homework. 

 Closure (1 minute): Teacher will introduce the next day’s topic of Mexico and Central 

America. Students will need their passports. The teacher will dismiss the class. 

 

Formal Assessment: 

 Teacher will walk around the room and assign partial credit for students who have begun 

the assignment. 

Informal Assessment: 

 Teacher will give credit for attendance and participation in lecture. 

Standards: 

 Standard 2, World History, Key idea 2 

o Study about major turning points in world history by investigating the cause and 

other factors that brought about change and the results of these changes 

 Standard 2, World History, Key idea 3 

o Investigate the role and contributions of individuals and groups in relation to key 

social, political, and cultural, and religious practices throughout world history 

 Standard 3, Geography, Key idea 1 

o Map information about people, places, and environments 

 

http://www.p12.nysed.gov/ciai/socst/socstand/home.html 

 

http://www.p12.nysed.gov/ciai/socst/socstand/home.html
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Dictation: 

  

 In 1492, Christopher Columbus sailed the ocean blue… He sailed for Spain, recently 

united, and “discovered” the Americas. The colonies, as they were known, once inhabited by the 

Maya, Aztec, and Inca Native Tribes were destroyed and organized under the encomienda 

system. They remained under Spain’s rule, for 300 years, until they fought for and won their 

independence in the 1800’s. Latin America, as we’ll learn, is comprised of countries in North 

America, Central America, South America, and some islands in the Caribbean, known as 

“Hispaniola.” Each country has its own rich and cultural history with ties to the United States 

and the world. Each country has also been plagued by political struggles and corruption as they 

fought for social progress and equality. Some countries, as we’ll learn, have recently earned that 

progress and equality. 

 

Blank World Map: 
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Robert Leabo 

Social Studies 

Grade 5 

Topic: Latin America, day 2:  North and Central America 

Time: 40 minutes 

 

Objectives: 

 Students will learn the countries of North America and Central America and their 

capitals.  They will fill in a blank map. 

 Students will learn important facts about Mexico by completing their own research. They 

will fill out their passports with the information as well as create and present a poster for 

the country.  

 Students will learn important facts about Costa Rica by completing their own research. 

They will fill out their passports with the information as well as create and present a 

poster for the country. 
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Materials: 

 Passports 

 Blank maps 

 Computer with internet access and printer 

 Power points 

 Poster boards and markers 

 http://www.worldatlas.com/webimage/countrys/namerica/mx.htm 

 http://www.worldatlas.com/webimage/countrys/namerica/camerica/cr.htm  

 Mexico The People (Lands, Peoples, and Culture) http://www.amazon.com/Mexico-

People-Lands-Peoples-

Cultures/dp/0778796620/ref=sr_1_13?s=books&ie=UTF8&qid=1366987415&sr=1-13 

 Costa Rica: The Complete Guide: Eco-adventures in Paradise 

http://www.amazon.com/Costa-Rica-Complete-Eco-adventures-

Paradise/dp/0967890489/ref=sr_1_1?s=books&ie=UTF8&qid=1366987560&sr=1-1 

 

Procedure: 

 Introduction (1 minute): Teacher will introduce the second topic of the Latin 

American studies union, which is North America and Central America.  

 Energizer (5 minutes): Review: The students will define the following 

vocabulary terms: Aztec, Inca, and Maya; los conquistadores; la encomienda; mestizo; 

mercantilism and hacienda. A few students will share their answers with the class. The 

class will then come to a consensus on good definitions. The teacher will answer 

homework questions and collect the assignments from the previous night. 

 New Material (28 minutes): The teacher will quickly run through the powerpoint 

presentation on Revolutions of the 1800’s in Latin America. The teacher will then show a 

map and identify all of the countries in North and Central America.  The teacher will then 

divide the class into two groups. Group “A” will research Mexico and group “B”, Costa 

Rica. Students will have the class period to work together to research; fill in their 

passports; and create a poster with their country’s information. Students will utilize either 

the designated websites and/or the books mentioned above. I have already evaluated the 

sources. Each student in the group will be responsible for doing research and presenting 

his findings at the end to the class. A coin toss will determine which group presents first. 

Ideally, one group will present at the end of class. If not, the next day will be utilized. 

Incomplete research will be homework. While presenting, the audience will fill out their 

passports. The teacher will assist groups as needed. 

 Reinforcement Activity (5 minutes): One group will present their poster and research. 

Students will label the maps of North and Central America. The students will hand the 

maps in to be graded.  

 Closure (1 minute):  The teacher will collect the maps, answer final questions, and 

dismiss the class. Students will either hand in their passports, if completed, or finish them 

for homework. If presentations are not finished, they too are homework. 

 

http://www.worldatlas.com/webimage/countrys/namerica/mx.htm
http://www.worldatlas.com/webimage/countrys/namerica/camerica/cr.htm
http://www.worldatlas.com/webimage/countrys/namerica/camerica/cr.htm
http://www.amazon.com/Mexico-People-Lands-Peoples-Cultures/dp/0778796620/ref=sr_1_13?s=books&ie=UTF8&qid=1366987415&sr=1-13
http://www.amazon.com/Mexico-People-Lands-Peoples-Cultures/dp/0778796620/ref=sr_1_13?s=books&ie=UTF8&qid=1366987415&sr=1-13
http://www.amazon.com/Mexico-People-Lands-Peoples-Cultures/dp/0778796620/ref=sr_1_13?s=books&ie=UTF8&qid=1366987415&sr=1-13
http://www.amazon.com/Costa-Rica-Complete-Eco-adventures-Paradise/dp/0967890489/ref=sr_1_1?s=books&ie=UTF8&qid=1366987560&sr=1-1
http://www.amazon.com/Costa-Rica-Complete-Eco-adventures-Paradise/dp/0967890489/ref=sr_1_1?s=books&ie=UTF8&qid=1366987560&sr=1-1
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Extension Activity: Musical Intelligence; Linguistic Intelligence: 

 Students can go online and look up Mexican and Costa Rican Spanish songs to include in 

their presentation. They must, however include copies of the lyrics for everyone in the 

class and translations, if necessary.  

 

Formal Assessment:  

 Teacher will assign grade for completed maps and passports  

 Posters will also be evaluated 

Informal Assessment: 

 Participation in the discussion and group research 

Standards: 

 Standard 2, World History, Key idea 1 

o Know the social and economic characteristics, such as customs, traditions, child-

rearing practices, ways of making a living, education and socialization practices, 

gender roles, foods, religions and spiritual beliefs that distinguish different 

cultures and civilizations. 

 Standard 3, geography, Key idea 1 

o Map information about people, places, and environments 

 Standard 4, Economics, key idea 2 

o Identify and collect economic information from computer databases, and other 

primary and secondary sources 
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Robert Leabo 

Social Studies 

Grade 5 

Topic: Latin America, day 3:  South America  

Time: 40 minutes 

 

Objectives: 

 Students will learn the countries of South America and their capitals. The students will 

fill out a map. 

 Students will learn important facts about Argentina by watching the DVD. They will also 

fill out their passports. 

Materials: 
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 “Introducing South America” DVD (2004); http://www.amazon.com/Introducing-South-

America-Artist-Provided/dp/B0007KY85G 

 Blank maps 

 Passports 

 Argentina 

http://www.walmart.com/ip/11977269?wmlspartner=wlpa&adid=2222222222700000000

0&wl0=&wl1=g&wl2=&wl3=21486607510&wl4=&wl5=pla&veh=sem 

 South America 

http://www.walmart.com/ip/15525830?wmlspartner=wlpa&adid=2222222222700000000

0&wl0=&wl1=g&wl2=&wl3=21486607510&wl4=&wl5=pla&veh=sem 

 

Procedure: 

 Introduction (1 minute): Teacher will introduce the topic of South America to the 

students.  

 Energizer (10 minutes): Students will present their research to the class. If both 

groups need to present, they will each have 5 minutes. The audience will fill out their 

passports with the missing information. 

 New Material (23 minutes): The teacher will show a map of South American countries 

and their capitals. The students will take notes. The teacher will then play the DVD 

entitled, “Introducing South America,” which will play the entire class period. Students 

will fill out their passports. The teacher will answer questions. 

 Reinforcement Activity (5 minutes): The students will complete a map of South America 

and hand it in.  

 Closure (1 minute): The teacher will collect the maps, answer questions, and dismiss 

the class. 

 

Formal Assessment:  

 Teacher will assign grade for completed maps and passports  

 Posters will also be evaluated 

Informal Assessment: 

 Participation in the discussion and group research 

Standards: 

 Standard 2, World History, Key idea 1 

o Know the social and economic characteristics, such as customs, traditions, child-

rearing practices, ways of making a living, education and socialization practices, 

gender roles, foods, religions and spiritual beliefs that distinguish different 

cultures and civilizations. 

 Standard 3, geography, Key idea 1 

o Map information about people, places, and environments 

 Standard 4, economics, key idea 1 

http://www.amazon.com/Introducing-South-America-Artist-Provided/dp/B0007KY85G
http://www.amazon.com/Introducing-South-America-Artist-Provided/dp/B0007KY85G
http://www.walmart.com/ip/11977269?wmlspartner=wlpa&adid=22222222227000000000&wl0=&wl1=g&wl2=&wl3=21486607510&wl4=&wl5=pla&veh=sem
http://www.walmart.com/ip/11977269?wmlspartner=wlpa&adid=22222222227000000000&wl0=&wl1=g&wl2=&wl3=21486607510&wl4=&wl5=pla&veh=sem
http://www.walmart.com/ip/15525830?wmlspartner=wlpa&adid=22222222227000000000&wl0=&wl1=g&wl2=&wl3=21486607510&wl4=&wl5=pla&veh=sem
http://www.walmart.com/ip/15525830?wmlspartner=wlpa&adid=22222222227000000000&wl0=&wl1=g&wl2=&wl3=21486607510&wl4=&wl5=pla&veh=sem
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o Understand how people in the United States and throughout the world are both 

producers and consumers of goods and services 

 

 

 

 

 

Robert Leabo 

Social Studies 

Grade 5 

Topic: Latin America, day 4:  the Caribbean  

Time: 40 minutes 
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Objectives: 

 Students will view a map of the Caribbean and identify the countries and their capitals. 

 Students will learn, through the lecture that despite the proximity of United States and 

Cuba, the relationship is tense and antagonistic. They will select and examine moments in 

history to support their claims. 

 Students will learn that the embargo against Cuba has severe economic and personal 

consequences. They will write a letter, as if they were Cuban, expressing their opinions 

on the embargo or “bloqueo.” 

Materials: 

 Caribbean maps 

 Text book 

 Power point with internet access 

 Copies of Jose Marti’s poem, A Sincere Man I am from Simple Verses, 1891 and 

translation for activity 

 Copies of lyrics and translation for Gloria Estefan’s “Mi Tierra” 

 Copies of “The Saga of Elian Gonzalez,” from page 147 of Modern Latin America, by 

Skidmore et al. 

 Passports 

 Cuba, http://www.barnesandnoble.com/w/cuba-christine-

petersen/1004435159?ean=9780516273587 

Procedure: 

 Introduction (1 minute):  Teacher will introduce the topic of the Caribbean and Cuba. 

The teacher will also express that this is the last day of the unit and that the next day there 

will be an exam. 

 Energizer (5 minutes): Teacher will review material by asking for questions. After, 

students will write down what they already know about the Caribbean and Cuba. The 

students will share their answers with each other.  The teacher will provide assistance as 

needed. The teacher will hand back the passports, the textbooks, and instruct students to 

open to the Cuba section. 

 New Content (23 minutes): The teacher will present the power point. On the first slide, 

the teacher will stop on the map and allow students to analyze it. The teacher will stop on 

each slide and explain it. The teacher will instruct students to find the corresponding 

passages in the text book and students will read for reinforcement. The students will also 

fill out their passports for Cuba. The teacher will pass out the copies of Jose Marti’s 

poem as well as the jumbled translations for the “lost in translation” activity. Students 

will attempt to re-assemble the poem so that its translation matches. The teacher will play 

the song while they are doing this. After the exercise, students will analyze the poem and 

answer the following questions: When was the poem written? Where? How do we 

know? Who is the speaker(s)? What is he talking about and why? To whom is he talking? 

Does he use any metaphorical language? Any literary elements? Any symbolism? If so, 

what are some examples? What is the rhyme scheme? Can you summarize what is said in 

http://www.barnesandnoble.com/w/cuba-christine-petersen/1004435159?ean=9780516273587
http://www.barnesandnoble.com/w/cuba-christine-petersen/1004435159?ean=9780516273587
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each stanza? What are some themes in the poem? Do you think this poem is important? 

Why or why not? What is its historical and cultural connection? The class will discuss the 

answers then move to contemporary Cuban history. The teacher will stop on the “Elian 

Gonzalez,” slide and the students will read the handout. Then, the class will watch the “I 

love the 90’s” clip, which summarizes. The class will discuss. To end, the teacher will 

hand out the lyrics (with translations) and the class will listen to Gloria Estefan’s “Mi 

Tierra.” The class will discuss the importance of this song. The students will browse the 

book Cuba for reinforcement and emphasis. The teacher will present the last slide. The 

teacher will provide support where needed. 

 Reinforcement Activity (10 minutes): Students will have 5 minutes to write a letter. They 

will write as if they were Cubans separated from family by the embargo (“el bloqueo”). 

They can pick option A: write a letter to President Castro expressing their thoughts on the 

blockade or option B: to their family members. The last 5 minutes will be dedicated to 

review for the exam. The teacher will answer questions and collect all assignments.  

 Closure (1 minute): The teacher will answer final questions; collect assignments; and 

dismiss the class. If students don’t finish the letters they will be homework. 

 

Extension: Visual-Spatial Intelligence:  

 The students can, alone or in groups, draw a world map to be displayed in the classroom. 

On the map, each student will be required to write facts learned for each country.  

Formal Assessment: 

 The letters will be collected and graded 

Informal Assessment: 

 Participation in the lecture and class activities 

Standards: 

 Standard 2, World History, key idea 1 

o Develop timelines by placing important events and developments in world history 

in their correct chronological order 

 Standard 3, Geography, key idea 1 

o Map information about people, places, and environments 

 Standard 4, Economics, key idea 1 

o Explain how societies and nations attempt to satisfy their basic needs and wants 

by utilizing scarce capital, natural, and human resources 
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Robert Leabo 

Social Studies 

Grade 5 

Topic: Latin America, day 5: Unit Exam 

Time: 40 minutes 

 

 

Objectives: 

 Students will demonstrate learned knowledge of Latin American countries by completing 

a written exam 

Materials: 



 

 

110 

 

 Copies of the exam 

 

Procedure: 

 Introduction (1 minute): The teacher will introduce the exam  

 Energizer (3 minutes): The teacher will collect all assignments not previously 

turned in. The teacher will answer any last minute questions and hand out the test. 

Students will have the entire class period to complete the exam. 

 New Material (30 minutes): Students will take a comprehensive unit exam on Latin 

America. There will be geography questions; multiple choice; definitions and short 

answer questions. The teacher will monitor time and students’ progress. 

 Reinforcement Activity (5 minutes):  Teacher will collect exams. The teacher will then 

hand back graded assignments. Teacher will answer any questions.  There will be no 

homework for the weekend 

 Closure (1 minute): The teacher will allow for final thoughts and bring the lesson to a 

close. The teacher will dismiss the class. 

 

Formal Assessment: 

 Teacher will collect and grade the exams 

 Teacher will also collect and grade any back assignments  

Standards: 

 Standard 2, World History, key idea 1 

o Know some important historic events and developments of past civilizations 

 

 Standard 3, Geography, key idea 1 

o Map information about people, places, and environments 

o Describe the relationships between people and environments and the connections 

between people and places 
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Name: _____________________________________________________ 

LATIN AMERICA UNIT EXAM 

5
th

 grade 

 

 

PART A: 

GEOGRAPHY. 

LABEL THE MAP 

WITH THE 

COUNTRY AND THE 

CAPITALS. [26 

points] 

 

 

_______________/16 

POINTS 
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__________________/6 POINTS 

 

PARTE B: MULTIPLE CHOICE: ANSWER THE MULTIPLE CHOICE QUESTIONS [6 

points] 

1. Who is a famous Spanish conquistador? A. Christopher Columbus B. Jacques Cartier C. 

Hernan Cortes D. Bartolome de las Casas 

2. What was the capital city of the Aztec empire called? A. Tenochtitlan B. Copan C. New 

York City D. Mexico City 

3. The Incas were primarily located where? A. Canada B. South America C. North America 

D. Central America 

4. In what year did Mexico gain its independence from Spain? A. 1895 B. 2001 C. 1821 

D.1810 

5. What was the system of writing using signs and symbols by the Mayas called? A. Haiku  

B. hieroglyphics  C. pictograph  D. Sanskrit 

6. Who fought for Venezuela’s Independence from Spain? A. Simon Bolivar  B. Miguel 

Hidalgo C. Buzz Lightyear D. Toussaint L’Ouverture 

____________/6 POINTS 

 

 

PART C: DEFINITIONS: DEFINE EACH TERM [11 points] 

 

1. Communism ______________________________________________________ 

2. Conquistador ______________________________________________________ 
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3. Dictator ___________________________________________________ 

4. Embargo ______________________________________________________ 

5. Emigrate _____________________________________________________ 

6. Hispaniola _____________________________________________________ 

7. Immigrant ____________________________________________________ 

8. La encomienda ____________________________________________________ 

9. La hacienda ______________________________________________________ 

10. Mercantilism ____________________________________________________ 

11. Peninsular ______________________________________________________ 

 

____________/11 POINTS 

 

PART D: SHORT ANSWER: WRITE A BRIEF PARAGRAPH FOR EACH 

QUESTION. [8 points] 

 

 

 

Who or what is represented in this picture? What time period 

is this picture set in?  Where? What is the historical 

significance of the picture? Use your knowledge of social 

studies to answer the questions. 

_________________________________________________

_________________________________________________

_________________________________________________
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______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

__________________________ 

 

____________/4 POINTS 

 

 

 

Who or what is represented in this picture? What time period 

is this picture set in? Where? What is the historical 

significance of this picture? Use your knowledge of social 

studies to answer the questions. 

_________________________________________________

_________________________________________________

_________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________
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______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______ 

 

____________/4 POINTS 

 

**TOTAL SCORE: ____________/55 POINTS** 

 

Robert Leabo 

Subject: 5
th

 grade Social Studies 

Title: Aunt Harriet’s Underground Railroad in the Sky, by Faith Ringgold 

Time: 45 minutes 

 

 This will be used to drive the concept of “underground railroad,” that is, introduce the 

students to it. It will give the students a basic understanding of what it is and who Harriet 

Tubman is.  

 

Objectives: 

 

 Students will define “underground railroad” and write the definition on the “before/after” 

sheet. 

 Students will be identify Harriet Tubman, her role as conductor, and write the answers on 

the “before/after” sheet. 

 Students will identify why “freedom quilts” are important and will create their own. 
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Materials: 

 Aunt Harriet’s Underground Railroad in the Sky, by Faith Ringgold 

o Sufficient copies for each student in class. 

 Construction paper: folded in half with “before” on one side and “after” on the other. 

 Pencils 

 Crayons and markers 

 

Procedures: 

 Introduction (1 minutes): Teacher will introduce topic of “Underground Railroad” to 

students. He will announce that the class will read Ringgold’s book. Teacher will pass out 

white construction paper and crayons/markers to students. 

 Energizer (5 minutes):  Students will fold the white paper in half and write “before” on 

one side and “after” on the other. Teacher will then instruct students to draw a picture 

reflecting their perceptions of the Underground Railroad on the “before” side. The 

students can also write any associated words they know. Students will have two minutes 

to draw and then they will discuss their pictures for two minutes. Teacher will pass out 

copies of Ringgold’s book to students. 

 New Material (20 minutes): The class will do a shared reading of the book. The teacher 

will start and then call on students (or ask for volunteers) to read. The students can use 

the “pass” option if they wish. The teacher will assist any LD students with the reading as 

needed. Teacher can ask for questions for clarification along the way. The teacher will 

instruct students to look at the pictures during the reading as they too (visually) tell the 

story. This will also assist the visual learners.  

 Reinforcement Activity (5 minutes): Students will draw and color their own freedom 

quilts. The teacher can show students pictures of freedom quilts from the internet and 

explain student that they are an important symbol because slaves knew that those who 

displayed the freedom quilts were “friends” and that they would be safe. Students can 

discuss their freedom quilts after. 

 Closure (10 minutes): The teacher will close with a “ticket out the door” activity-- to be 

formally assessed--which will be to answer questions on the “after” side of the paper.  

Students will answer the following questions: 

o On page three who is introduced as the “conductor”?  

o As a “conductor” what did she do? Is she a “conductor” like we use the term 

today: someone who drives trains or subways? 

o On page eight what does “jump the broom mean”? 

o On page nine, what would happen to a slave if he learned to write or write?  

o On page fifteen, there is a quilt on the cabin. Is this important? What does it 

mean? 

o On page sixteen what does “free state” mean? 

o Was the “underground railroad” an actual railroad? Did, at any time, Faith ride in 

a train? What does “underground railroad” actually mean? 
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o Did you like this story? What do you think of Harriet Tubman’s actions? Do you 

think she’s important? Why? Or Why not? 

 

Teacher will offer support to students and walk around the room monitoring 

students’ progress. The teacher will collect the students’ work. The students can 

hang their freedom quilts in the classroom if they wish. 

Formal Assessment:  

 Teacher will collect and formally assess the students’ papers. He will look at the “before” 

and “after” section and see if there is some growth. He will check to see if students have 

answered the questions above and award one point for each correct answer. This will 

serve as a homework grade. Teacher can use the questions to formulate a quiz at the end 

of the unit. 

 

 

NYSS Standards: 

 Standard 1, History of United States, Key idea 3 

o Describe how ordinary people and famous historic figures in the local the United 

States have advanced the fundamental democratic values, beliefs, and traditions 

expressed in the Declaration of Independence. 

o Gather and organize information about the important achievements and 

contributions of individuals and groups living in New York State and the United 

States 

 

Robert Leabo 

Grade level: 5
th

 grade  

Subject: Social studies 

Lesson plan title: The Three Branches of The United States’ Government 

Time: 40 minutes 

Concept/ topic to teach: Introduction to the Three Branches of the United States’ 

Government 

Objectives: 

 Students will understand that our government changed from monarchy to constitutional 

republic by participating in discussion; 
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 Students will identify the three branches of government by participating in discussion and 

looking at the Constitution; 

 Students will list each branch’s roles and responsibilities as spelled out in the 

Constitution and identify why “checks-and-balances” is important. 

Required materials: 

 Computer with internet access; 

 Power point presentation/print outs for LD students; 

 The “Brain Pop” video and quiz 

Procedures:  

 Introduction (1 minute): Teacher will load up the power point presentation and introduce 

topic to class 

 Anticipatory set (1-2 minutes): Teacher will pose the question that’s on the “bell ringer” 

slide to the students. Students will work together and have 1-2 minutes to answer the 

question. Teacher will stand in front of the room and monitor the students offering 

support. 

 New Content (20 minutes): Teacher will click through the power point, introduce the new 

material, and facilitate the discussion.  Students will take notes during the presentation. 

Teacher will emphasize the following new content:   

o Change in government from monarchy to constitutional republic; 

o The Constitution was written in 1787; 

o The Constitution defined the three branches of government and stated what each 

branch’s role is.  

o “Checks-and-balances” is an important concept because it ensures no one branch 

gets too powerful. 

 Teacher will stop on each “stop-and-think” slide. Students will work together to answer 

the questions. Teacher will write his own answers and offer support. Students will have 1 

minute to answer the questions. 

 Teacher will load up “Brain Pop” video and students will watch it and take notes. 

Teacher will also take notes and offer support. 

 Reinforcement Activity (10 minutes): Teacher will load up “Brain Pop” quiz and students 

will work in groups and have 1 minute to answer each question. They must come to a 

consensus on the answer and be able to defend their answers with evidence. While 

students are working, teacher will walk around the groups offering support. 

 Closure (5 minutes): With the remaining time, the students will, independently, answer 

the questions on the “Ticket out the door” slide. They will write their complete answers 

on scrap paper and hand them in to the teacher as they leave. Teacher will walk around 
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the room offering support and then collect the answers at the end. The teacher will 

formally assess the answers. 

Assessment: 

 Informal: “Stop-and-think” slides; “Brain Pop” quiz and participation in discussion. 

 Formal: The teacher will formally assess the “ticket out the door” answers. Teacher will 

award five points for completion and/or five points for the answers. Students can answer 

the questions using the exact words from the presentation or put the main concepts and 

ideas into their own words. Teacher will grade it as a homework assignment and will use 

the questions to formulate a quiz at the end of the unit. Teacher will review the questions 

that the students struggled with next class.   

NYSS Standards addressed: 

 Standard 1, History of the United States, Key idea 1  

o interpret the ideas, values, and beliefs contained in the Declaration of 

Independence, United States Constitution, and the Bill of Rights,  

 Standard 5, Civics, Citizenship and Government, Key idea 1 

o analyze the sources of a nation’s values as embodied in its constitution, statutes, 

and important court cases 

 Standard 5, Civics, Citizenship and Government, Key idea 2 

o know what the United States Constitution is and why it is important (Adapted 

from The National Standards for Civics and Government, 1994) 
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Passport 

 

  

 

 

 

 

 

 

Name: _________________________ 

Date: 

______________________________ 

 

 

 

 

 

 

 

 

 

 

 

 

My Destination 

Country  

Continent  

Population  

Capital City  

Currency  

Flag  

Languages Spoken  

Interesting Facts  

Important People  

History  
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Harry Potter and 

the Sorcerer’s 

Stone, by JK 

Rowling (1998) 

This story is about a young boy 

(wizard-to-be) named Harry Potter, the 

protagonist, who leaves his abusive aunt 

and uncle’s home to attend Hogwarts 

School of Witchcraft and Wizardry, 

where he not only learns magic, but also 

learns about who he really is. 

Accompanied by his friends Ron and 

Hermione, he faces many challenges 

and battles Lord Voldemort, the 

antagonist, in the novel’s thrilling 

climax.  

 

 

 

 

Wait Till the Moon 

is Full, by MW 

Brown (1948) 

This is a children’s book by MW Brown 

about a little raccoon, who serves as the 

protagonist and his mother, the 

antagonist. The little raccoon, who is not 

very developed, Brown does not even 

give him a name wants to go outside and 

see the night. However, his mother, the 

antagonist, makes him wait until the 

moon is full. It is a very simple written 

children’s book, but it does contain a 

conflict, climax, and a resolution. I would 

say it is a quite typically written 

children’s’ book for the 1940’s.  

Children’s 

Literature 

(1948-

1998) 

Robert Leabo 

Children’s Literature 

Spring 2013 

Robert Leabo  



 

DIFFERENCES 

 

THE STORIES 

 Wait till The Moon is Full has 36 

pages 

 Harry Potter and the Sorcerer’s 

Stone has 320 pages!  

 There is a difference of 284 pages, 

in a children’s book, written in 

1948 and 1998.  

 Wait till the Moon is Full is a very 

simple read. It is quite short and 

repetitive so that the children can 

read it and quickly comprehend 

it. It is very predictable so 

 

children can guess what will 

happen—or be said--next. 

 Harry Potter, on the other hand, 

is a dense novel. All of the 

characters are well written and 

each has his own story. There is a 

lot of exposition, which Rowling 

develops throughout and we learn 

who these characters are and why 

they are important. The novel is 

long and the writing complex so 

that children cannot as easily 

predict what will happen next in 

the story like with Brown’s 

creation. 

CHARACTERS 

The characters are different. There are 

not too many similarities between the 

little raccoon and Harry; there are some, 

but not many. 

 First, the little raccoon is an 

anthromorphic animal, which 

lives in a tree with his mother and 

Harry is an orphaned human and 

lives in a cupboard underneath a 

staircase.  

 The little raccoon really does not 

have an identity; he does not have 

a name, age, nor is he well 

developed. Harry Potter, 11, on 

the other hand, is much more 

complex and evolves over the 

series. Harry is constantly 

struggling with his adversaries as 

well as searching for his identity. 

He is always on the search for the 

truth and to answer the question, 

“Who am I?”  

 The raccoon lives with his mother 

who proffers advice, whereas 

Harry relies on his friends to 

guide him. We see the negative 

effects being an orphan has on 

Harry.  

STORY STRUCTURE 

 The plot, conflict, and resolution 

in Brown’s work are quite simple. 

The raccoon wants to go outside 

and has to wait. He eventually 

goes outside. 

 In Harry Potter, Harry is on a 

quest to find out who he is and 

what happened to his parents. 

The conflict with the antagonist 

lasts seven books and ends with 

Voldemort’s death. 

SIMILARITIES

 

 Both characters, however, are 

brave and determined. Each has 

a goal he wants to accomplish 

and with the help (and support) 

from others, achieves it. 

 Both characters are on a journey 

or quest. The quests differ vastly 

in the book, but each character 

wants to go somewhere (or do 

something) and has to wait.  

  Both essentially have a 

developed story structure. There 

is an antagonist, protagonist, and 

a conflict (or struggle) to 

overcome. 

 In the end, both characters are 

successful. Moreover, while the 

raccoon’s problem is not as 

complex (or dangerous) as 

Harry’s, he too has to be patient 

and persevere. The raccoon 

wants to go outside, which he 

does in the end. 

 Harry wants to learn about his 

parent’s deaths, find out about 

his scar and connection to Lord 

Voldemort and defeat him. With 

help, he does.  

 



R O B E R T  L E A B O  

M A T T H E W  S N Y D E R  

D O U G  S C O V I L L E - U P H A M  

The Rainstick: a fable, written by 
Sandra Chisholm Robinson and 

Illustrated by, Peter Grosshauser 



West Africa -- Cameroon 

 National name: Republique 
du Cameroon 

 Capital: Taounde 

 Languages: French, 
English (both official); 24 
major African language 
groups 

 National Holiday: Republic 
Day (National Day), May 
20 

 Religions: Indigenous 
beliefs 40%; Christian 
40%; Islam 20% 



History 

 After 1972 plebiscite, a 
unitary republic was 
formed out of East and 
West Cameroon to replace 
the former federal republic. 

 Escaped colonial rule in 
1884 

 After WWI, The League of 
Nations gave the French a 
mandate of over 80% of the 
area and the British 20% 
adjacent to Nigeria. 

 Cameroon People’s Union 
emerged to take back 
Cameroon 



History  (Continued) 

 In 1957, France set up Cameroon as an autonomous 
state 

 In 1960, Cameroon won its independence 

 Cameroon has authoritarian administrations (rulers) 
since 1982 



Gastronomy (Food!) 

 Fufu is usually made 
from yams, sometimes 
combined with plantains. 

 Making fufu involves 
boiling, pounding, and 
vigorously stirring until 
the fufu is thick and 
smooth. 



Music 

 The Rain Stick – originally 
served for ritual or magical 
purposes, it’s played today 
by children in Cameroon 
and Liberia with the onset 
of rain. 

 

 The Shekere (or gourd) is 
another instrument of West 
Africa made by drying a 
gourd, removing the pulp 
and seeds, and adding bead 
for decoration and color. 























The end. Thank you for 
coming to our production. 
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The Rain-stick: a fable, written by Sandra Chisholm Robinson and Illustrated by Peter 

Grosshauser 

Adapted for the stage by Robert Leabo and Matthew Snyder 

Directed by Matthew Snyder 

Music by Doug Scoville-Upham 

Characters: 

The boy, protagonist – ROBERT LEABO  

The story teller – DOUG SCOVILLE – UPHAM  

Lion, bird – MATT SNYDER 

ACT I, Scene 1: the Family’s Hut 

Dirty, small, sparsely decorated hut/bedroom 

(Dream sequence -- memory) Inside the family's hut, in a sparsely decorated room, on the floor 

the boy sleeps. He smiles and lips his lips as he dreams/ remembers the smell and taste of 

fragrant fufu, a creamy food made from yams. Suddenly, the dream ends and he wakes up.  

THE BOY: (He opens his eyes and stares at the walls of the family's hut. It is dark from the 

smoke of many fires. He rolls over on his back, holds his breath, and listens anxiously. He waits 

until his chest aches and then with a gush the air rushes out of him. He looks disappointing) OH 

NO!  (He hops out of bed and races outside, looking at the sky for the rain clouds.) THE RAIN! 

WHERE IS THE RAIN? (He grabs the gourd and dips it into the water jar, but there is no water). 

MOTHER MUST BE STILL AT THE RIVER GETTING WATER? (He wipes the sweat from 

his face from the heat of the relentless sun.) 

ACT I, Scene 2: The Village 

Use paintings in book as backdrop scene? 

Off-stage we hear women gossiping and cackling. They speak of the boy's father, the rainmaker.  

WOMAN 1: THE RAINMAKER IS USELESS. IT HASN'T RAINED IN SO LONG. 

WOMAN 2: OH YES, HOW WELL I KNOW. THE SEEDLINGS STRUGGLE TO GROW 

THROUGH THE BAKED EARTH. NO YAMS THIS YEAR. 

WOMAN 1: AND IT'S SO HOT! 
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WOMAN 2: YES. (SARCASTICALLY) OH THANK YOU, GREAT RAIN MAKER 

ACT I, Scene 3: The Story-teller’s hut 

Use painting in books as backdrop scene? 

The boy, bothered, grimaces, but shrugs it off. He walks a few feet and meets an older man, THE 

STORY TELLER, who has a pouch hung around his neck. He walks into the man's hut. He sits 

in the circular room on a mat on the floor. The old man entered and sat on his carved stool. 

 

STORY TELLER: I HAVE TWO BROTHERS AND SISTERS AND CANNOT SEE EITHER 

OF THEM. 

PAUSE. The boy ponders this. 

THE BOY: MY EARS AND EYES ARE MY BROTHERS AND SISTERS. 

STORY TELLER: VERY GOOD, YOUNG ONE. 

The boy smiles. 

The old man looks briefly at the boy, then after some thought, removes the pouch from around 

his neck. He holds it in his clenched, gnarled fist close to his chest. He points to the boy. 

STORY TELLER: YOUR HAND. 

The boy, confused, opens his hand.  

STORY TELLER: VERY GOOD. (He places the pouch gently into the boy's hand) 

The boy waits for the old man to nod his head before he opens the pouch. He opens it and pulls 

out a blue feather that also reflected many other colors. The boy holds the feather to the 

audience. 

STORY TELLER: THIS FEATHER BELONGS TO THE BIRD THAT LIVES IN THE PLACE 

OF RAIN. THERE MUST BE GREAT POWER WHERE THIS BIRD LIVES, FOR THE RAIN 

VISITS EVERY DAY. THE TREES GROW SO TALL THEY HIDE THE SUN. 

The boy looks in wonder at the old man. 

STORY TELLER: PERHAPS IF A MAN JOURNEYED TO THIS PLACE WHERE THE 

BIRD LIVES, HE COULD RETURN TO HIS VILLAGE WITH THE SOUND OF RAIN 

The boy's eyes widened. 
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THE BOY: IN WHAT DIRECTION WOULD A MAN TRAVEL TO FIND THE HOME OF 

THIS BIRD? 

The old man rises slowly and moves to the door of his hut. He motions for the boy to join him, 

then points out beyond.  

STORY TELLER: That is where the man would go. To where the river, slender as thread, joins 

the dark blue line of the horizon. 

THE BOY: That is not so far. A man could walk there and return in the same day. 

Suddenly his face fell in realization 

THE BOY: But a boy cannot undertake the journey of a man. 

STORY TELLER: YOUR FATHER IS IN DANGER. THERE IS LITTLE FOOD LEFT IN 

THE VILLAGE. AS THE PEOPLE'S HUNGER GROWS, SO DOES THEIR FEAR AND 

ANGER. THEY SPIT BITTER WORDS AT HIM NOW, BUT THE WORDS MAY TURN TO 

BLOWS. THE SOUND OF THE RAIN MUST RETURN TO THE VILLAGE. 

The boy nods in agreement. He begins to walk away. 

STORY TELLER: Wait... before you go. A riddle. A slender staff touches earth and sky at the 

same time. 

The boy wrinkles his brow and shakes his head. 

STORY TELLER: CARRY THIS RIDDLE WITH YOU ON YOUR JOURNEY -- IT WILL 

NOT WEIGH MUCH. 

The old man watches as the troubled boy follows the path through the village.  

ACT II, Scene 1:  THE BAOBAB TREE 

Use painting in books as backdrop scene?/ TREES, JUNGLE, etc. 

The boy walks through the hot, dry sands making his way to the jungle.  

THE BOY: (Angry and frustrated) Has the old man tricked me? (He looks into the distance) 

Mother? (He runs, then drops to his knees). 

He continues to walk, but tired, stops at a boabab tree. It's called the "upside-down tree, for the 

twisted web of branches look like roots. He rests against the tree. He wakes up to find a group of 

lions resting as well. 

THE BOY: Excuse me? 
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The lions ignore him. 

THE BOY: (Louder MORE FEARFULL)Excuse me... 

THE LION: What do you want, boy? 

The boy pulls out the feather and shows it to the lions  

THE BOY: DO YOU KNOW WHERETHE PLACE OF THE RAIN IS? 

THE LION: THE PLACE OF THE RAIN?  

BOY: IM TOLD IT HAS A BIRD THERE… 

LION: THERE ARE MANY BIRDS IN THESE LANDS. 

BOY: IT SHOULD HAVE FEATHERS LIKE THIS ONE. 

LION: YES. I KNOW WHERE THIS BIRD MAY BE FOUND, GO A WAYS FURTHER 

AHEAD - THAT WAY. 

The lions walk away. 

THE BOY: OK. THANK YOU. 

ACT II, Scene 2: The trees; the forest 

Use painting in books as backdrop scene?/ TREES, JUNGLE, etc. 

He approaches the great trees and stands in awe. 

THE BOY: I AM LIKE THE ANT TO THE ELEPHANT! 

He walks into the forest, which is moist and comforting unlike the glare of the hot, white sun. On 

the floor he picks up a piece of discarded fruit, smells it, and then takes a tiny bit. He chews it 

slowly and then swallows. After he finishes, he licks the sweet juice from each finger. He finds 

another tree where he curls up and waits to sleep. In the growing darkness, the sounds of the 

forest pressed closer to the sky. Shrill screams and gentle cooing fill the damp night. Insects 

whine and buzz. Occasionally the boy hears the low rumble from the throat of a stalking leopard 

or the shrieks of the quarreling monkeys. The moist air of the forest also carries the voices of the 

talking drums. 

ACT III, Scene 1: The Forest 

Use painting in books as backdrop scene?/ TREES, JUNGLE, etc. 
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The boy wakes up and hears the call of the bird and a sound neither he nor his people had heard 

in a long time. He closes his eyes and feels the soaking rain and rejoices with a SONG of his 

people. 

THE BOY: THE RAIN! 

Once again, the boy to shelter himself from the rain seeks refuge under a tree. He rests. 

Suddenly, he’s awoken by the distinct call of a bird. 

THE BIRD: AKORU-TOKU-TOKU-TOKU 

THE BOY: HELLO? 

The most beautiful bird he had ever seen appears next to him. He pulls out the feather, studies 

the bird, and knows that this is the bird the story teller had spoken of. 

THE BOY: YOU ARE … THE RAIN BIRD? 

THE BIRD: YES, I AM HE. 

THE BOY: YOU ARE A VERY BEAUTIFUL BIRD. 

THE BIRD: THANK YOU. I AM WONDERING…  

THE BOY: YES? 

THE BIRD: WHY HAVE YOU COME HERE? 

THE BOY: I… (Nervous) 

THE BIRD: YES, SPEAK. 

THE BOY: OUR VILLAGE. IT HAS NOT RAINED IN A LONG TIME. I AM WORRIED 

FOR MY PEOPLE… MY FATHER. 

THE BIRD: NO RAIN? 

THE BOY: NO…. 

The bird, confident, looks in the distance, and then flies away. 

THE BOY: I THINK YOU WANT ME TO FOLLOW YOU. 

The boy runs after the bird.  

THE BOY: WAIT PLEASE 
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The bird stops and lands on a high wall. He then SINGS in a beautiful voice. The boy, scared, 

picks up a rock and starts to throw it at the bird to silence him. But the bird’s beautiful song 

enters his heart and the boy stops. He lowers his arm and then the stone falls to the ground. From 

the other side of the wall (OFF STAGE), the boy hears the villager’s laughter. The bird stops 

singing. 

THE BIRD: YOU GO NOW. 

THE BOY: (Confused) WHAT? 

The bird flies off. 

THE BOY: HEY! WHAT JUST HAPPENED? 

 

 The boy, tired, rests against a tree and hears, on the other side, in his village the sounds of: 

SINGING, DANCING, DRUMS, and a new sound – THE SOUND OF RAIN!  He wakes up to 

the sounds of harsh, raucous calls of alarms (squawking) from birds; monkeys who scream as 

they pound the tree branches and lash the leaves… Once silenced, the boy climbs down the tree 

and pushes on toward his village. He enters his village, it’s empty. 

ACT III, Scene 2: The Village 

RETURN to the village: Use painting in books as backdrop scene? 

THE BOY: WHERE ARE THE PEOPLE? 

The boy stands before the door of a hut and sees many things on the ground – bowls, spoons, 

woven mats, and a mask. Next to the mask, he notices the RAIN STICK WITH A SINGLE 

BLUE FEATHER ATTACHED.  He studies the tube and then cautiously picks it up. Nothing 

happens.  

THE BOY: WHAT IS THIS? 

He tips it upside down and upon noticing the sound of rain it makes, cries out in surprise and joy.  

THE BOY: THE RAIN! THE BEAUTIFUL SOUND OF RAIN! 

 He tips it back and forth, mesmerized by the sound. After a few moments, he takes off the pouch 

from his neck and places it on the floor of the hut.  

THE BOY: IF I TAKE THIS WITH ME TO THE VILLAGE, THE PEOPLE WILL BE 

HAPPY, AND MAYBE FATHER WILL BE SPARED? 

As he goes to leave, he pauses and looks at the instrument. 
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THE BOY: THE STORY TELLER’S RIDDLE… A SLENDER STAFF TOUCHES EARTH 

AND SKY AT THE SAME TIME. 

He examines the surroundings. 

Once again, he tips the rain-stick whose voice blends with the songs of the rain and the forest … 

in time with his hurrying steps. He walks off-stage. 

 

THE END 
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WEST AFRICA: CAMEROON 

After a 1972 plebiscite, a unitary republic 

was formed out of East and West 

Cameroon to replace the former federal 

republic. Bantu speakers were among the 

first groups to settle Cameroon, followed 

by the Muslim Fulani in the 18th and 19th 

centuries. The land escaped colonial rule 

until 1884, when treaties with tribal chiefs 

brought the nation under German 

dictation. After WWI, the League of 

Nations gave the French a mandate of over 

80% of the area, and the British 20% 

adjacent to Nigeria. After WWII, self 

government was granted and the 

Cameroon People’s Union emerged as the 

dominant party by campaigning for 

reunification of French and British 

Cameroon and for independence. After a 

war, France set up Cameroon as an 

autonomous state in 1957 and won its 

independence in 1960.  The president of 

Cameroon since independence, Amhadou 

Ahidjo was replaced in 1982 by the primer 

minister, Paul Biya. Both administrations 

have been authoritarian.  

 

 

Summary: 

In order to quell his village’s fears and 

protect his father, a boy must travel to 

the Jungle in search of the rain and 

return swiftly. 

WEST AFRICA: CAMEROON 

National Name: Republique du 

Cameroon 

Capital: Taounde 

Languages: French, English (both 

official); 24 major African language 

groups 

Ethnicity/ Race: Cameroon Highlanders 

31%; Equatorial Bantu 19%; Kirdi 11%; 

Fulani 10%: Northwest Bantu 8%; Eastern 

Nigritic 7%; other African 13%; non 

African less than 1% 

National Holiday: Republic Day (National 

Day), May 20 

Religions: Indigenous beliefs 40%; 

Christian 40%; Islam 20% 

Exports: crude oil, petroleum products, 

lumber, cocoa beans, aluminum, coffee, 

and cotton 

Imports: machinery, electrical equipment, 

transport equipment, fuel, and food. 

 

The Rainstick: A fable, 

by Sandra 

Chisholm Robinson 

and Peter 

Grosshauser 

Written by, Robert Leabo, Matthew 
Snyder, Doug Scoville- Upham and 
Ashley Goodfriend 
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GASTRONOMY 

 

[The boy] smelled fragrant fufu, a creamy 

food made from yams, and licked his lips,” 

(5). 

 

In West Africa, Fufu is usually made from 

yams, sometimes combined with plantains. 

Fufu can also be made from semolina, rice or 

even instant potato flakes or Bisquick (US). 

All over Africa, making fufu involves 

boiling, pounding, and vigorously stirring 

until the fufu is thick and smooth. 

 

Ingredients: 

Two to four pounds of yams or equal parts 

yams and plantain bananas 

One teaspoon butter (optional) 

 

Procedure: 

 Place yams in large pot and cover with 

cold water. Bring to a boil and cook until 

the yams are soft (maybe half an hour).  

Remove pot from heat and cool yams 

with running water. Drain. Remove peels 

from yams. Add butter. Put yams in a 

bowl (or back in the empty pot) and mash 

with a potato masher, then beat and stir 

with a wooden spoon until completely 

smooth and elastic in texture. This might 

take two people: one to hold the bowl and 

the other to stir. 

 Shape the fufu into balls and serve 

immediately with meat stew or any dish 

with a sauce or gravy. To eat it, tear off a 

small handful with your fingers and 

use it to scoop up your meat and 

sauce. 

 

 
 

 

 

 

 

 
 

 

 

 

 

 

 

 

 

 

 

THE SHEKERE 

 

The Shekere is an instrument from 

West Africa consisting of dried 

gourd with beads woven into a net 

covering it. The shekere is made 

from vine gourds that grow on the 

ground. The shape of the gourd 

determines the sound of the 

instrument. A shekere is made by 

drying the gourd for several 

months then removing the pulp 

and seeds. After it is scrubbed, 

skillful bead work is added as well 

as color. It is used for folkloric 

traditions as well as some of the 

popular music styles. It is shaken 

or hit against the hands. 

 

 

 

THE RAIN STICK 

Originally served for ritual or 

magical purposes, the rainstick 

today is played by children in 

Cameroon and Liberia as a 

traditional instrument associated 

with the onset of rain or in other 

places it is simply played as a 

percussion instrument. The rainstick 

is a product of the environment in 

which it is found. It can be created 

from bamboo or the midrib of a 

raphia palm found. A section of the 

center stem is cut from the palm 

frond, split lengthwise and hollowed 

out. Material is left at each end of 

the tube so that the ends are closed. 

The tube is filled with rice and 

fastened together with palm slivers. 

The way it is played affects its 

sound. In some parts of West Africa 

the village leader was the 

rainmaker. As long as harvests were 

good, the people gave gifts. If not, 

he was harmed. It is not surprising 

people created a rainstick to connect 

with the sound of the rain. It brings 

people of all ages and traditions 

together.  
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Fuys, D.J. and Liebov, A.K. (1993). Geometry and Spatial Sense. In R. Jensen (ed.), 
Research ideas for the classroom: Early childhood mathematics. Reston, VA: NCTM. 
 

SUMMARY 
 

Prepared by Robert Leabo and Rachel Bender 
 

 
The article “Geometry and Spatial Sense,” written by the authors David Fuys and 

Amy Liebov is an article, which explores the very important issue of students’ 

understanding of geometry and more-so, connects that understanding to other 

mathematical topics the students encounter in their lives. The catalyst which 

sparked the authors’ interest in exploring such a topic was in their own classroom, 

they wanted to start to question how children learn about geometry on a 

developmental level and what instructional techniques are important to enhance 

and solidify (or strengthen) a students’ comprehension of the topic. In the article, 

they inform the audience (educators), that students more often than not have a very 

shallow or limited understanding of geometry; explore the Piagetian Perspective 

and The van Hiele Model of Geometric Thinking, which are two models that explain 

a student’s developmental understanding, and ultimately provide solutions 

(activities), that can be used to further deepen an enhance the understanding of 

geometry, because as the article quite intuitively points out – it is a necessary skill. 

 To start, the authors explore the notion that geometry is not simply 

identifying shapes, but rather, “[…]also provides a rich context for the early 

development of mathematical thinking, from lower-order thinking processes such 

as identifying shapes to higher order processes such as discovering properties of 

shapes, creating geometric patterns, and solving geometric puzzles and problems in 
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different ways,” (196). Moreover, they discuss that geometry plays a role in “non-

geometric topics [such as] multiplication as repeated addition on a number line, or 

by an array of squares that connects it with area. They can [also] use the geometry 

of familiar shapes to build an understanding of fractions,” (196). They then reiterate 

that since this is such an important, life skill, we, the teachers, need to ensure that 

the students develop a deeper understanding and then examine five research 

perspectives that focus on student’s developmental understanding of geometry—or 

“spatial sense”—and what we can do to help them. 

 The first model explored is the “Piagetian Perspective,” which founded by 

Jean Piaget, the psychologist, is very developmental nature. Piaget investigated a 

child’s understanding of geometry through clinical tasks such as: Touch and 

draw/identify, in which the children touch and feel, without looking, shapes or 

objects and identify them; look/trace and draw/construct in which children trace 

shapes with a finger or motions, and without looking, they draw them or copy the 

rectilinear figures, using sticks and look and draw a shadow, in which the students 

predict and draw what an object’s shadow would look like. This resulted in Piaget 

determining that, “children develop spatial and geometric ideas in a spontaneous, 

independent and age-related manner,” and that children encounter geometry 

(spatial sense) in stages: first, topological aspects of shapes such as inside/outside, 

closed/open, then projective aspects such as curved/straight-sidedness, and finally 

Euclidean or “size” aspects such as length, angle size, and area. Through these 

findings and the evidence supported, researchers argued that students be given 

qualitative activities before quantitative ones; that is, that we allow them to explore 



 3 

using building blocks, shadow geometry, and explorations of shapes drawn on 

balloons or made with Cuisenaire rods or modeling clay. It emphasized the use of 

manipulatives, visual imagery before immediate use of numerical data and 

collaborative learning – children communicating via ‘spatial vocabulary (language) 

and/or how to make shapes that a partner might not see or be able to make’ for 

students to develop a spatial (geometric) understanding.  

 The second model discussed was the Van Hiele Model of Geometric Thinking, 

which again, explains a students’ thinking/ cognition of geometry and spatial 

thinking. They pose – quite intuitively—that ‘secondary geometry, which 

emphasizes deductive reasoning and proof, requires a ‘high’ level of thinking that 

their students didn’t have – and formulated a model of five ‘levels of thinking’, 

developmental in nature, and argued for the instructional ‘phases’ to promote 

students’ progress from one level to the next. Briefly, At level 0 or 1 (the visual 

level), a child judges shapes by their appearances as a whole, and that there is no 

“why”; at level 1 (the descriptive- analytic level) children think about shapes in 

terms of their parts and properties involving the parts. And through 

experimentation (measuring, folding, drawing, or working with models), they 

discover properties of shapes such as squares have “four sides”, “all equal sides,” 

and “all right angles” and begin to use the required language. At level 2 (informal 

deduction), the students begin to use deductive reasoning to establish the “why” of 

their arguments.  Moreover, they promote the five instructional phases to guide 

students’ progression from one level to a next and include: (a) information – a 

conversation about the topic; (b) directed orientation (sequence of activities to 
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engage students actively in exploring the topic); (c) expliciation (student become 

explicitly aware of the topic and related geometric terminology); (d) free orientation 

– problem solving that requires use and synthesis of the topic) and (e) integration – 

students build a summary of the topic and relate it to that they previously learned. 

The steps, in which the teacher models and scaffolds the students, develops a 

fluency in terms of geometry and spatial thought. The research supports this model 

and heavily emphasizes, again, the use of exploration, visual, and manipulatives 

activities to scaffold students’ learning.  

 The articles concludes by further emphasizing the points that students, like 

literacy, need to explore and be surrounded by shapes – and interact with them – 

using the direct language and concepts – to promote a deeper and stronger 

understanding of geometry and note that one reason as to why students develop a 

shallow (or flawed) understanding is that the communication between teacher and 

student does not exist and that teachers need to emphasize a “whole-child” 

approach to teaching geometry in which we teach according to the child’s 

developmental level and needs and not forgo learning, which is often the case, to 

“teach the curriculum.” The meaningful and purposeful activities proposed by the 

authors in the article include: concept-cards so students can develop a correct 

definition and understanding; patterns around use allow students the use their own 

lives/ environment to find (and copy) the patterns; discovery lessons allow students 

to formulate and test a rule for a shape; expository lessons provides the two “best 

examples” and lets students check each critical property for several cases; let’s build 

it is an activity in which students create and design large constructions; the block 
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corner suggests that students, while playing with blocks, creates a meaningful and 

geometrically thoughtful lesson, “can you make a car?” and what shapes are used?; 

triangle investigations allow students to name and create triangles; a model city 

allows students look at their own cities (or neighborhoods) to explore the geometry 

associated. All are authentic activities, that is, activities that are presented in a 

meaningful and thoughtful way. They allow the child to explore his environment and 

develop a stronger, deeper understanding of geometry and shape – which 

strengthens the logical and problem solving to ‘see’ the picture, which is required in 

the real world.  

 They close by reminding us that it’s important for teachers to allow students 

to explore, experiment and manipulate and that we need to think about the 

geometry we should teach and how we can use research-based ideas in the 

classroom. 
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